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ABSTRACT
The purpose o f  t h i s  s tudy was t o  determine t h e  e f f e c t  o f  i n ­
s t r u c t i o n  in group d ec i s io n  making as well  as t h e  e f f e c t  o f  t a s k  e x p e r ­
ience  on th e  accuracy  o f  performance by groups whose members d i f f e r  on 
t h e i r  leve l  o f  knowledge o f  s p e c ia l  educa t ion .  S p e c i f i c a l l y ,  t h i s  s tudy  
a t tem pted  to  determine i f  more ac c u ra te  d ec i s io n s  were produced by (1) 
knowledge in th e  f i e l d  o f  sp ec ia l  e d u c a t io n ,  (2) p r i o r  exp e r ien ce  on 
th e  group d ec i s io n  making t a sk  by an i n d i v i d u a l ,  a n d /o r  (3) i n s t r u c t i o n .
The s u b je c t s  f o r  t h i s  s tudy  c o n s i s t e d  o f  128 g rad u a te  and un­
d erg radua te  s tu d e n t s  e n r o l l e d  in sp e c ia l  educat ion  cou rses  a t  Louis iana  
S ta te  U n iv e r s i ty .  The s u b je c t s  were s e l e c t e d  on the  b a s i s  o f  t h e i r  
knowledge in  the  f i e l d  o f  sp ec ia l  educat ion  as determined by a s p e c i a l  
educa t ion  t e s t  developed by the exper im ente r .  The s i x t y - f o u r  s tu d e n t s  
who scored  h i g h e s t  in  c o n te n t  knowledge composed th e  high c o n ten t  s co re  
group, while  t h e  s i x t y - f o u r  s tu d en ts  who scored low es t  composed t h e  low 
c o n te n t  s co re  group.
In a d d i t i o n  to  t h e  co n ten t  t e s t ,  group i n s t r u c t i o n s  were 
developed by th e  e xpe r im en te r .  These research  based i n s t r u c t i o n s  con­
s i s t e d  o f  o ra l  as  wel l  as  w r i t t e n  i n s t r u c t i o n s  which summarized and 
c l a r i f i e d  t h e  major components o f  e f f e c t i v e  group problem so lv in g .  
F i n a l l y ,  a c loze  procedure  task  was c o n s t ru c te d  b y . d e l e t i n g  every  s i x t h  
word in  a two paragraph passage from a s tandard  i n t r o d u c t o r y  t e x t  in
s p e c i a l  ed u c a t io n .  The g ro u p ' s  performance score  on t h i s  t a s k  was t h e  
dependent  v a r i a b l e  o f  t h i s  i n v e s t i g a t i o n .  The exper im en ta l  t r e a tm e n t s  
c o n s i s t e d  o f  a d m i n i s t e r i n g  th e  group i n s t r u c t i o n s  and p r o v id in g  i n d i v i d ­
ual exper ience  on th e  c lo ze  t a s k  to  s p e c i f i c  groups w i th in  th e  sample.
A 2 x 2 x 2 f a c t o r i a l  design was used. The d a ta  were a n a l y z ­
ed by the  a n a l y s i s  o f  v a r ian ce  method. The independent  v a r i a b l e s  were 
l e v e l  o f  achievement on a c o n t e n t  t e s t  in  sp ec ia l  ed u ca t io n  (C ) ,  e x p e r ­
i en ce  with th e  group d e c i s io n  making ta sk  (E) ,  and i n s t r u c t i o n  in group 
d e c i s io n  making ( I ) .  There were two l e v e l s  o f  each v a r i a b l e .  The de­
pendent  v a r i a b l e  was th e  group s co re  on t h e  c loze  t a s k .
Based upon th e  r e s u l t s  o b ta in e d ,  i t  was conc luded  t h a t :
1. There was a s i g n i f i c a n t  d i f f e r e n c e  between th e  i n s t r u c t e d  
group and th e  u n i n s t r u c t e d  group. The r e s u l t  i n d i c a t e d  t h a t  the  formal 
i n s t r u c t i o n s  in group d ec i s io n  making had a s i g n i f i c a n t  and p o s i t i v e  
e f f e c t  on the  accu racy  o f  t h e  group d ec i s io n  (F = 8 . 1 4 ,  p <  .0 1 ) .
2. There was a s i g n i f i c a n t  d i f f e r e n c e  between groups w i th  
high and low knowledge in  the  f i e l d  o f  sp ec ia l  ed u c a t io n .  This  r e s u l t  
i n d i c a t e d  t h a t  amount o f  knowledge in  the  f i e l d  o f  s p e c i a l  ed u ca t io n  
produced a s i g n i f i c a n t  and p o s i t i v e  d i f f e r e n c e  in t h e  accu ra cy  o f  group 
d e c i s io n s  (F = 4 .8 3 ,  p < . 0 5 ) .
3. There was no s i g n i f i c a n t  d i f f e r e n c e  between the  group with  
t a s k  exper ience  and th e  group w i th o u t  t a sk  exper ience .  This  f in d in g  i n ­
d i c a t e d  t h a t  in d iv id u a l  ex p e r ie n c e  on the dec is ion  making t a s k  d id  no t  
c o n t r i b u t e  to  th e  accuracy  o f  th e  group d e c i s io n .
vi i  i
CHAPTER 1
INTRODUCTION
Within the p a s t  two decades the use o f  groups in  dec is ion  
making and problem so lv in g  s i t u a t i o n s  has grown e x t e n s iv e ly .  S tud ies  
r e l a t e d  to  group behav io r  have rev ea led  s e v e ra l  major f a c t o r s  which d i f ­
f e r e n t i a t e  the p r o d u c t i v i t y  o f  an in d iv id u a l  working a lo n e  from the p ro ­
d u c t i v i t y  o f  t h a t  same in d iv id u a l  working in  a d e c i s io n  making group.
According to  C o l l in s  and Guetzkow (1964) ,  t h e s e  f a c t o r s  i n ­
cluded resou rces  and s o c ia l  m ot iva t ion .  In a d d i t i o n ,  Lewin (1952) c i t e d  
s o c ia l  in f lu e n c e  and changing soc ia l  conduct  a s  v a r i a b l e s  a f f e c t i n g  
group p r o d u c t i v i t y .  The aforementioned r e s e a r c h e r s  no ted  the  fo l low ing  
r e l a t i o n s h i p s .  The g r e a t e r  th e  p o t e n t i a l  r e so u rce s  o f  the  group,  t h e  
more the  group i s  l i k e l y  to a r r i v e  a t  a s u p e r i o r  d e c i s io n .  In o t h e r  
words, a c o l l e c t i o n  o f  i n d iv id u a l s  i s  more l i k e l y  to  d i s c o v e r  b e t t e r  a l ­
t e r n a t i v e s  than a s in g l e  i n d iv id u a l .  Social  m o t iva t ion  can d e l i b e r a t e l y  
enhance the  q u a l i t y  and performance o f  th e  group. The i n t e r a c t i o n  o f  
in d iv id u a l s  in a f a c e - t o - f a c e  group encourages  m o t iv a t io n ,  i n t e r e s t  and 
enthusiasm. Social  in f lu e n c e  can have an e f f e c t  on the  way in  which the  
group members w i l l  a cc e p t  o r  r e j e c t  the i d e a s  and concerns o f  o t h e r  
group members. Thus, the  f a c t  t h a t  a group member i s  l i k e l y  to  accep t  
advice from ano the r  member who is  more knowledgeable on a p a r t i c u l a r  
s u b je c t  leads  t o  s u p e r io r  group fu n c t io n in g .  Changing s o c ia l  conduct 
w i th in  dec is ion  making groups involved  problems o f ,  in  Lewin's te rms ,
1
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"u n f r e e z in g , "  "changing,"  and " f r e e z in g "  (Lewin, 1953). For example, a 
success fu l  change o f  l e v e l s  would in c lu d e  these  th ree  a s p e c t s :  u n f ree z ­
in g ,  i f  necessa ry ,  the  p r e s e n t  group l e v e l ,  L]» moving to th e  new group 
l e v e l ,  Lg, and f r e e z in g  the  group on the  new s o c i a l  l e v e l .  T he re fo re ,  
t h e se  problems r e f e r  to t h e  so c ia l  l e v e l  on which a group i s  f u n c t io n in g .  
Sometimes i t  i s  n e cessa ry  to  take  c a l c u l a t e d  s te p s  to unf reeze  a l e v e l ,  
th u s  producing a h igher  lev e l  o f  group f u n c t io n in g .
• The c a re fu l  use o f  r e s o u r c e s ,  so c ia l  m o t iv a t io n ,  so c ia l  i n ­
f lu e n c e  and changing s o c ia l  conduct have r e s u l t e d  in b e t t e r  d e c i s io n s  by 
in d i v i d u a l s  working in  groups r a t h e r  than  by in d i v i d u a l s  working in  i s o ­
l a t i o n .  Yet, a d d i t io n a l  a n a l y s i s  has  i n d i c a t e d  t h a t  in  o r d e r  to  ach ieve  
t h i s  s u p e r io r  group p ro d u c t ,  i n s t r u c t i o n s  which emphasize the  aforemen­
t io n e d  f a c t o r s  need to be p rov ided  to  the  group members. Lewin (1947) 
has p o s i t e d  t h a t  r e sea rch  must c e n t e r  around dynamic problems o f  chang­
ing group l i f e .
Co l l ins  and Guetzkow (1964) have developed s ev e ra l  p ro p o s i ­
t i o n s  p e r t a in in g  to  group problem s o lv in g  in  the  f i e l d  o f  i n d u s t r i a l  
so c ia l  psychology. These p r o p o s i t i o n s  r e s u l t e d  from c o n s i s t e n t  f in d in g s  
con ta ined  in a r e l a t e d  r e s e a r c h .  F i r s t ,  w i th  ta sks  in v o lv ing  random 
e r r o r ,  the consensus o f  seve ra l  i n d i v i d u a l s  was s u p e r io r  in the  group 
problem so lv in g  p ro cess .  A problem s o lv in g  group t y p i c a l l y  s e l e c t e d  
p a r t i c u l a r  ideas  and in fo rm a t io n ,  while  r e j e c t i n g  o t h e r s .  Second, i n f e ­
r i o r  ideas  and in form at ion  as  well  as i n f e r i o r  ind iv idua l  c o n t r ib u t i o n s  
were recognized and e l im in a te d  as  a r e s u l t  o f  p o s i t i v e  group i n t e r a c t i o n .  
F i n a l l y ,  the more the  in fo rm a t ion  a t  a g ro u p 's  d i s p o s a l ,  t h e  h ig h e r  i s  
the  q u a l i t y  o f  the group d e c i s io n .
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Research f in d in g s  on group d e c i s io n  making have been p u t  i n to  
p r a c t i c a l  use in the  f i e l d  o f  i n d u s t r i a l  management. C le a r ly ,  t h e  edu­
c a t io n  f i e l d  r e l i e s  on group d e c i s io n  making as  w e l l .  Educators  must 
begin to c ons ide r  the  adequacy o f  t h e i r  d e c i s io n s  in  terms of  a v a i l a b l e  
knowledge. A c l o s e r  look i n t o  th eo ry  and r e se a rc h  on a p p r o p r i a t e  group 
d ec i s io n  making i s  in  o r d e r  f o r  th e  purpose  o f  f a c i l i t a t i n g  the q u a l i t y  
of d ec i s io n s  made. This  i s  even more u rgen t  co n s id e r in g  t h a t  the  appro­
p r i a t e n e s s  o f  group d e c i s io n s  in educa t ion  have a d i r e c t  bea r ing  on the  
l i v e s  of ch i ld re n  and t h e i r  p a r e n t s .
Consider  the changes in  the  t r a d i t i o n a l  r o l e  o f  th e  sp e c ia l  
educat ion  t each e r .  In t h e  p a s t ,  most s p e c ia l  educat ion  t e a ch e r s  func­
t i o n e d  w i th in  th e  s e l f - c o n t a i n e d  c lassroom. To a g r e a t  e x t e n t  th e se  
t e a c h e r s '  rea l  r e s p o n s i b i l i t i e s  were d i r e c t e d  to  only a small number o f  
s tu d e n ts  who remained in  t h i s  c lassroom f o r  th e  e n t i r e  school day. They 
worked w ith ,  l i v e d  w i th ,  and managed " t h e i r  c h i ld re n "  to t h e  e x c lu s io n  
o f  any formal involvement with  r e g u l a r  educa t ion  pe rsonne l .  Conversely,  
th e  r e g u l a r  c lassroom t e a c h e r  had l i t t l e ,  i f  any, c o n ta c t  w i th  t h e  spe ­
c i a l  education s tu d e n t .  Recent t r e n d s  in a d m in i s t r a t i o n  p lans  as  wel l  
as methodological p r a c t i c e s  have c o n t r ib u t e d  to  a s h i f t  away from t h i s  
t r a d i t i o n a l  model. In t h e  p a s t  few y e a r s ,  f e d e ra l  and s t a t e  laws have 
c l a r i f i e d  the r o l e  o f  s p e c i a l  educa t ion  s e r v i c e s  in p u b l i c  school systems.  
The culminat ion  o f  t h i s  l e g a l  t r e n d  was Publ ic  Law 94-142 (The Education 
o f  All Handicapped Chi ld ren  Act ,  1975). The law re q u i re d  t h a t ,  whenever 
p o s s i b l e ,  handicapped c h i l d r e n  a r e  educated  with c h i l d r e n  who a r e  n o t  
handicapped.  Special c l a s s e s ,  s e p a r a t e  sch o o l in g  o r  p lans  which r e s u l t  
in  removal o f  handicapped c h i l d r e n  from r e g u l a r  programs a r e  a p p r o p r i a t e
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on ly  when the  s e v e r i t y  o f  the  handicap i n d i c a t e s  t h a t  educat ion  in  regu ­
l a r  c l a s s e s  cannot  be s a t i s f a c t o r i l y  achieved.
This law has mandated an i n d i v i d u a l i z e d  educa t ion  program o r  
plan  f o r  each ex ce p t io n a l  s tu d e n t .  A s ta tem en t  must be inc luded  which 
s t a t e s  the  e x t e n t  t o  which th e s e  c h i ld r e n  w i l l  be able  t o  p a r t i c i p a t e  in  
r e g u l a r  educa t ion  programs. The plan  must be developed by a v a r i e t y  o f  
school personnel in c lu d in g  r e g u l a r  c lassroom te a c h e r s  and sp ec ia l  educa­
t i o n  t e a c h e r s ' a s  wel l  as p a ren ts  o r  t h e i r  r e p r e s e n t a t i v e s .  The develop­
ment o f  t h i s  plan demands t h a t  s p e c i a l  educat ion  teac h e r s  communicate 
c o o p e r a t i v e l y  and e f f e c t i v e l y  with  both school personnel  and p a ren t s  o f  
handicapped s tu d e n t s .  The implementat ion o f  t h i s  plan  demands t h a t  a l l  
o f  th e  above mentioned in d iv id u a l s  p a r t i c i p a t e  in  group dec is ion  making. 
Thus, school personnel  should be given the o p p o r tu n i ty  to  gain knowledge 
about  and exp e r ien ce  in  group d ec i s io n  making.
This s tudy  a t tem pts  t o  apply  in  educa t iona l  s e t t i n g s  the  i n f o r ­
mation about  group fu n c t io n in g  c u l l e d  from resea rch  in i n d u s t r i a l  man­
agement.  A n e u t r a l  c loze  procedure  ta sk  has been developed.  Although 
the c lo z e  ta sk  i s  n o t  the  same as the  I n d iv id u a l i z e d  Education P lan ,  th e  
group process  under ly ing  the completion o f  both a re  the  same. T h e re fo re ,  
t h e  u t i l i z a t i o n  o f  the  c loze  procedure  t a s k  i s  a p p ro p r ia te  f o r  t h e  s tudy  
o f  d e c i s io n  making in  the  educa t iona l  s e t t i n g .  This study examined th e  
performance o f  g ro u p s :o f  u n i v e r s i t y  s tu d e n t s  on a c loze  task  us ing  sp e ­
c i a l  educa t ion  c o n te n t  m a te r i a l .  The c loze  procedure provides  problem 
so lv in g  e x e r c i s e s  through which p a r t i c i p a n t s  a re  (1)  s t im u la t e d  to  cope 
with  meaning and c o n c ep ts ,  (2) have common f e e l i n g s  f o r  d i sc u s s io n  o f  
concep ts ,  and (3) become a c t i v e  group members on r e a l  dec is ion  making
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t a s k s  (H afner ,  1965).
Several  r e s e a r c h e r s  (H a l l ,  O 'Leary ,  and Williams,  1964;  Hall 
and W il l iams,  1970) have demonstra ted  t h a t  group dec is ion  making i s  im­
proved with  t r a i n i n g .  In a d d i t i o n ,  Hall (1971) has found t h a t  p r i o r  
ex p e r ien ce  on a group d ec i s io n  making t a sk  by an ind iv idua l  enhances 
th e  l e v e l  o f  t h e  group d e c i s io n .  The p r e se n t  au th o r  specu la ted  t h a t  the  
amount o f  knowledge in the  f i e l d  o f  s p e c i a l  educa t ion  in f lu en c es  the • 
q u a l i t y - o f  the  group d e c i s io n .  These group d e c i s io n  making p rocesses  
a r e  im p o r tan t  to o l s  in  th e  development o f  In d iv id u a l i z e d  Education P lan s ,  
in  p a r e n t  c o u n s e l in g ,  and in placement committee s t a f f i n g s .  Thus, t h i s  
s tudy  examined the r e l a t i o n s h i p s  among t r a i n i n g  in group dec is ion  mak­
ing ,  p r i o r  exper ience  with  the  task and knowledge about  sp ec ia l  educa­
t i o n .
STATEMENT OF THE PROBLEM
The long range goal o f  t h i s  s tu d y  was to  develop i n s t r u c t i o n a l  
p rocedures  i n  group p rocesses  t h a t  cou ld  be u t i l i z e d  in the  e d u ca t io n a l  
management o f  ex cep t iona l  c h i ld r e n .  The s p e c i f i c  purpose o f  t h i s  s tu d y  
was to de term ine  the e f f e c t  o f  i n s t r u c t i o n  in group dec is ion  making as  
well  as  t h e  e f f e c t  o f  t a sk  exper ience  on the  accuracy  o f  performance by 
groups whose members d i f f e r  on t h e i r  l e v e l  o f  knowledge o f  sp ec ia l  edu­
c a t i o n .  The fo l low ing  q u es t io n s  were answered:
(1)  Is the  accuracy  o f  group d e c i s io n s  dependent upon knowl­
edge o f  con ten t?
(2) Is  th e  accuracy o f  group d e c i s io n s  dependent upon task  
exper ience?
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(3) Is th e  accuracy  o f  group d e c i s io n s  dependent upon i n ­
s t r u c t i o n  in group dec is ion  making?
IMPORTANCE OF THE STUDY
Regular classroom te a c h e r s  as  well  as s p e c i a l  educa t ion  t e a c h ­
e r s  a re  r e q u i re d  by Publ ic  Law 94-142 to open up more adequate  avenues 
o f  communication concern ing  the  educat ion o f  excep t iona l  s t u d e n t s .  The 
unders tand ing  o f  group dynamics r e l a t e d  to d e c i s io n  making may wel l  be 
t h e  needed le a rn in g  v eh ic le  to  b r idge  t h i s  communication gap. P r e s e n t l y ,  
i t  i s  im por tan t  t h a t  these  te a ch e r s  r e ce iv e  communication s k i l l s  and 
t r a i n i n g  r e l e v a n t  to  t h e s e  requ irem ents .
. DEFINITION OF TERMS
The fo l lowing  terms a r e  def ined  f o r  the purpose  o f  t h i s  s tudy :  
c loze  procedure  t a s k : an e x e r c i s e  in  problem s o lv in g  con­
s t r u c t e d  fo r  t h i s  exper iment us ing  the  models developed by Bor tn ik  (1976) 
and Hafner (1965). The e x e r c i s e  was a s e l e c t i o n  from a s ta n d a rd  t e x t  in 
sp ec ia l  educa t ion  (Hewett,  1977). The c loze  procedure  t a s k  e n t a i l e d  the  
d e l e t i o n  o f  every  s ix t h  word y i e l d i n g  a t o t a l  o f  46- i tems to  be completed 
by t h e  s u b j e c t s .
a ccu racy : responses  to  th e  c loze  t a sk  items which adhere
c l o s e l y  to  t h e  a c tu a l  words d e l e t e d  from th e  s e l e c t i o n .  Words i n s e r t e d  
having t h e  same o r  n e a r l y  th e  same meaning as  t h e  d e l e t e d  word a r e  accu­
r a t e .
e x p e r i e n c e : a one t r i a l  o p p o r tu n i ty  f o r  i n d i v i d u a l s  t o  work
the same c lo ze  procedure  t a sk  which served as  the  group problem so lv ing
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e x e r c i s e .
group i n s t r u c t i o n s : a s e t  o f  w r i t t e n  and o ra l  i n s t r u c t i o n s
f o r  e f f e c t i v e  group d ec i s io n  making. These i n s t r u c t i o n s  were c o n s t r u c t ­
ed from models developed by Bradford ,  S tock,  and Horwitz (1953); Hall 
(1971);  Jones and P f e i f f e r  (1975); and Sydnor and Sydnor (1977).
s pec ia l  educa t ion  con ten t  t e s t : a 45 - i tem  m u l t i p l e  choice  
t e s t  p e r t a i n in g  to genera l  knowledge o f  the  f i e l d  o f  sp ec ia l  ed u c a t io n .  
This in s t ru m en t ,  which was co n s t ru c te d  by th e  exper im en te r  f o r  t h i s  
s tu d y ,  was checked f o r  v a l i d i t y  and r e l i a b i l i t y .
DELIMITATIONS OF THE STUDY
The pop u la t io n  o f  the s tudy  was l i m i t e d  to  undergradua te  and 
gradua te  s tu d e n ts  e n r o l l e d  in  sp ec ia l  educa t ion  courses  a t  Louis iana  
S t a t e  U n iv e r s i ty ,  Baton Rouge, dur ing  th e  Summer Term, 1978. The c r i t e ­
r ion  t a s k  which was used to  measure e f f e c t i v e n e s s  was a n e u t r a l  t a s k .
In a d d i t i o n ,  the groups f o r  the exper iment  were ad hoc groups.
CHAPTER 2
REVIEW OF THE LITERATURE
A p e r s i s t e n t  q u e s t io n  with regard  to  group problem s o lv in g  and 
d ec is ion  making has  been whether  group o r  in d iv id u a l  d e c i s io n s  a r e  supe­
r i o r .  The group process  o p e ra te s  to  maximize the number o f  s t i m u l i  to 
which each group member pays a t t e n t i o n  in t h e  group c o n te x t .  Group dy­
namics in  t h e  general sense  i s  used to  d e s ig n a te  what i s  happening,  
whether c o n s c io u s ly  o r  unconsc ious ly ,  in groups a t  a l l  t imes (Penland,  
1974). Consequently ,  th e  group process  combined w i th  group dynamics 
determines  why groups behave as  they  do.
In an ad hoc group,  severa l  i n d iv id u a l s  work t o g e t h e r  m utua l ly  
and c o o p e r a t iv e ly  on some s p e c i f i c  and e x t e r n a l l y  a ss ig n ed  t a s k .  An ad 
hoc group, t h e r e f o r e ,  in  some more o r  l e s s  t e n t a t i v e  way, must o rg an ize  
members' ideas  and t e s t  each o t h e r ' s  a v a i l a b l e  r e so u rc e s .  They must 
ag ree  to mutual ly  de te rm ine ,  work t o g e th e r  on, and u l t i m a t e l y  a t t e m p t  to 
accomplish t h e  t a sk  goal .  Most ad hoc groups cease to e x i s t  once th e  
e x p e r im e n te r ' s  purposes have been achieved.
The ad hoc group has  been used most commonly in  s t u d i e s  o f  
dec i s io n  making. Watson (1928) was a p io n ee r  in c o n t r a s t i n g  the  q u a l i t y  
o f  s o lu t io n s  by groups and by in d iv id u a l s  in  problem s o lv in g .  He r a n ­
domly s e l e c t e d  c o l l e g e  s tu d e n t s  from the same c l a s s  to  form ad hoc 
groups.  The groups were given the  task  o f  making as  many s h o r t e r  words 
as  p o s s ib l e  from th e  l e t t e r s  o f  a l a r g e r  word w i th in  a t ime l i m i t .  The
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group p ro d u c t  ( i . e . ,  t h e  t o t a l  number o f  d i f f e r e n t  words) was s i g n i f i ­
c a n t ly  l a r g e r  than  t h a t  o f  t h e  b e s t  i n d i v i d u a l .  In a fo l low-up s tu d y ,  
Watson (1929) e v a lu a ted  group and in d iv id u a l  s u p e r i o r i t y  on n ine  d i f ­
f e r e n t  t a s k s .  There were th re e  e q u iv a l e n t  forms o f  each t a s k .  The sub­
j e c t s  f i r s t  completed one form as i n d i v i d u a l s ,  then completed a second 
form in  ad hoc groups.  The f in a l  form was completed i n d i v i d u a l l y .  On 
a l l  n ine t a s k s ,  the  average achievement o f  groups was s u p e r i o r  to  t h a t  
o f  t h e  i n d i v i d u a l s .
In 1932, Shaw compared ad̂  hoc groups with  i n d i v i d u a l s  in  the 
r a t i o n a l  s o lu t i o n  o f  complex problems. This was accomplished through a 
s e t  o f  p u z z l e s ,  termed "Eureka."  The s u b j e c t s  can ,  and do, r ece iv e  con­
f i rm a t io n  f o r  c o r r e c t  s o l u t i o n s .  Shaw accounted f o r  group s u p e r i o r i t y  
on the  b a s i s  o f  o b s e rv a t io n s  t h a t  groups r e j e c t e d  i n c o r r e c t  s o lu t i o n s  
and checked a g a i n s t  e r r o r s .  In an a t t e m p t  to  r e p l i c a t e  t h e  Shaw d a t a ,  
Lorge and Solomon (1955) provided two mathemat ical  models su g g es t in g  
a n o th e r  ex p la n a t io n  f o r  group s u p e r i o r i t y .  B e t t e r  group performance 
r e s u l t e d  because o f  t h e  i n t e r a c t i o n  o f  i n d iv id u a l  a b i l i t y .  In g e n e r a l ,  
the  e a r l y  s tu d i e s  used ad hoc problem s o lv in g  groups in  o r d e r  to  e v a l ­
uate  the  r e l a t i v e  q u a l i t y  o f  the  products  o f  groups in  c o n t r a s t  to  the 
p roduc ts  o f  i n d i v i d u a l s .  The r e s u l t s  i n d i c a t e d  t h a t  th e  group d ec is ion  
was s u p e r io r .
The above mentioned s tu d i e s  emphasized a 'g ro u p  purpose o f  
meeting t o g e t h e r  in  o rd e r  to  accomplish a s p e c i f i c  t a s k .  I t  seemed t h a t  
these  groups had been h ig h ly  s t r u c t u r e d ,  outcome o r i e n t e d ,  and concerned 
p r im a r i ly  with r e a l i t y .  They seemed t o  have minimized persona l  growth 
in th e  i n t e r e s t  o f  group movement and t o  o r i e n t  themselves  towards accom-
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p l i s h i n g  a t a sk  in  t h e  s h o r t e s t  p o s s ib le  t ime.  These ad hoc groups have 
been o b j e c t i v e  in  personal  development and s o c ia l  p r o g re s s .  However, in  
th e s e  s tu d i e s  t h e r e  was minimal i n t e r e s t  in  th e  development o f  more e f ­
f e c t i v e  communication o r  in  an unders tand ing  o f  i n t e r p e r s o n a l  f u n c t io n ­
ing o f  group members. Changing soc ia l  conduct (Lewin, 1952) was no t  ad­
d ressed .
There was a n o th e r  a c t i v e  area o f  group d e c i s io n  making r e se a r c h .  
This  a rea  has used well e s t a b l i s h e d  groups fo cu s in g  upon th e  s tudy  o f  
group dynamics and group p ro cesses .  The s u p e r i o r i t y  o f  e s t a b l i s h e d  over  
ad hoc group d e c i s io n s  has been f r e q u e n t ly  a t t r i b u t e d  to  i n s t r u c t i o n  o f  
the  members in  group dynamics. The e a r l y  l i t e r a t u r e  r e f e r r e d  to  th e  well 
e s t a b l i s h e d  group in  which t h e r e  was a g r e a t  deal more personal  i n t e r ­
a c t io n  among i t s  members as compared to t h e  ad hoc group. An i n v e s t i g a ­
t io n  by Wyatt, F r o s t ,  and Stock (1934) examined r e a l  l i f e  s i t u a t i o n s  i n ­
volv ing  work o f  a h ig h ly  r e p e t i t i v e  n a tu re  in  f a c t o r i e s .  They concluded 
t h a t  the r a t e  o f  o u t p u t  o f  employees working t o g e t h e r  in  a work group 
measured g r e a t e r  than t h a t  o f  in d iv id u a l  workers who were subsequen t ly  
i s o l a t e d .  H i lgard ,  S a i t  and Margaret (1940) a l s o  i n d i c a t e d  t h a t  produc­
t i o n  can be a f f e c t e d  by so c ia l  f a c i l i t a t i o n .
With t h i s  i n c r e a s in g  i n t e r e s t  i n  group d e c i s io n  making, group 
e f f e c t i v e n e s s  i s  b e ing  viewed in terms o f  the  p ro ce sse s  be ing  u t i l i z e d .  
Kel ley and Thibaut  (1969) d iscussed  a number o f  a t t e m p ts  t o  a s s e s s  the 
e f f e c t i v e n e s s  o f  group problem s o lv in g ,  and they  s e t  f o r t h  a t y p ic a l  
d i f f i c u l t y  a s s o c i a t e d  with i t .  They sugges ted  t h a t  groups might be un­
co o rd in a te d ,  thus  r e q u i r i n g  time to  develop group o r g a n i z a t i o n .  In 1970, 
Hall and Williams in d i c a t e d  t h a t  the p r a c t i c a l  q u e s t io n  i s  no longer  one
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o f  whether  to  use groups ,  but  r a t h e r  t h e i r  most e f f e c t i v e  use in  d e c i ­
s ion  making. They suggested  from prev ious  r e se a r c h  t h a t  t h e  a p p l i c a ­
t i o n  o f  t h e  fo l lo w in g  f i v e  conclus ions  would he lp  d e c i s io n  making 
groups perform more e f f e c t i v e l y :
(1) democra t ic  o r  " p a r t i c i p a t i v e "  l e a d e r s h i p ,
(2) - f l e x i b l e  p a t t e r n s  o f  communication,
(3) a c o o p e ra t iv e  "problem s o lv in g  approach" to  d i s c u s s io n ,
(4) to  open a t t i t u d e  o f  members towards each o t h e r ,
(5) d e c i s io n  techniques  which f a v o r  a s h a r in g  o f  r e s p o n s i ­
b i l i t y  v ia  a p r o te c t io n  o f  in d iv id u a l  r i g h t s .
Does t r a i n i n g  s i g n i f i c a n t l y  i n c r e a s e  the  e f f e c t i v e n e s s  o f  a 
d ec i s io n  making group? I f  so ,  what type o f  t r a i n i n g  would be e f f e c t i v e ?  
Maier and Hoffman (1960),  H a l l ,  Mouton, and Blake (1963),  and Hall (1971) 
have s tu d ie d  p r im a r i l y  dec is ion  makers in i n d u s t r y .  They concluded t h a t  
t h e  achievement o f  group e f f e c t i v e n e s s  appeared to be r e l a t e d  to  the  
i d e n t i f i c a t i o n  o f  procedural  g u id e l in e s  as well  as  th e  overcoming o f  
c e r t a i n  a t t i t u d i n a l  b a r r i e r s .  In 1966, Hall  and Wil liams used . in d iv id ­
u a ls  from the ranks o f  bus iness  management in  t h e i r  r e se a r c h .  The ir  
da ta  i n d i c a t e d  t h a t  ad hoc groups,  t h a t  i s  t h o s e  w i th o u t  prev ious  t r a i n ­
in g ,  were s y s t e m a t i c a l l y  l im i t e d  by t h e  q u a l i t y  o f  the  resources  t h a t  
t h e  members brought i n t o  t h e i r  groups. On the o t h e r  hand,  the  e s t a b l i s h ­
ed groups,  those  who were t r a i n e d  in  group dynamics’, were no t  so l im i t e d .  
Again, Hall and Williams (1970),  by th e  use o f  l a b o r a t o r y  t r a i n i n g  in 
group dynamics, concluded t h a t  t r a in e d  groups c o n s i s t e n t l y  perform more 
e f f e c t i v e l y  than u n t ra in e d  groups on measures o f  d e c i s io n  q u a l i t y .
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Research has i n d i c a t e d  t h a t  v a r io u s  types  o f  t r a i n i n g  s e s s io n s  did im­
prove group e f f e c t i v e n e s s  w ith  r eg a rd  t o  d ec i s io n  making (Angel 1 and 
DeSau, 1974; B a tch e lo r  and G eo tha ls ,  1972; Ford, Nemiroff ,  and Pasmore, 
1977; Hall and W il l iam s ,  1970, 1971).
Group i n s t r u c t i o n  has  ranged from team i n s t r u c t i o n s  on 
methods to  i n c re a se  t h e  e f f e c t i v e n e s s  o f  r o u t in e  s t a f f  meet ings  t o  be­
h av io ra l  s c ience  t r a i n i n g  l a b o r a t o r i e s  (Benne, 1964).  Nemiroff  and 
King (1975) i n v e s t i g a t e d  th e  e f f e c t s  o f  i n s t r u c t i o n  which o u t l i n e d  p ro ­
cedures  t o  be fo llowed in  group d e c i s io n  making. The i n s t r u c t e d  groups 
c o n s i s t e n t l y  performed b e t t e r  than t h e  u n in s t r u c t e d  groups.  The formal 
i n s t r u c t i o n  made a v a i l a b l e  to t h e  group c o n s i s t e d  o f  d e c i s io n  r u l e s  in  
the  form o f  i n s t r u c t i o n s  to  ach ieve  group consensus .  These i n s t r u c t i o n s  
were on one ty p e w r i t t e n  page.
Bradford ejt al_. (1953) d i s c u s s e d  e lements  which they  recog­
n ized  as  promoting good group d ec i s io n  making. They emphasized the  i n ­
s t r u c t i o n  o f  group members in  th e  r o l e s  which a re  r e q u i r e d  f o r  e f f e c t i v e  
group growth and p roduc t ion  in  problem so lv in g .  H a l l ,  O'Leary and 
Williams (1964) p re sen te d  a model d e c i s io n  making g r id  f o r  use by groups 
o f  execu t ives  in  reach ing  e f f e c t i v e  d e c i s io n s .  Wilcox and Mitchell  
(1977) s tu d i e d  s e l f - e s t e e m  l e v e l s  o f  in d iv id u a l  group members in  a t a s k -  
o r i e n t e d  problem s o lv in g  group i n t e r a c t i o n .  F i n a l l y ,  Harr ison  and 
Cooper (1976) emphasized emergent  i s s u e s  which in f lu e n c e  t h e  e f f e c t i v e ­
ness  o f  group work. All o f  the  above mentioned s tu d i e s  emphasized some 
type o f  i n s t r u c t i o n  i n  o r d e r  to  improve group e f f e c t i v e n e s s .
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In 1974, P ip e r  s tu d i e d  g radua te  s tu d e n t s  in  bus iness  admin­
i s t r a t i o n .  P ip e r  compared t h e  d e c i s io n s  made by s tu d e n t s  working as  
i n d i v i d u a l s  t o  those  made e i t h e r  by group d i s c u s s io n  and agreement 
(consensus)  o r  by i n d iv id u a l s  us ing  in fo rm at ion  and advice  from o th e r s  
( p a r t i c i p a t i v e  d ec i s io n  making).  He concluded t h a t  s u b j e c t s  us ing  
e i t h e r  the  consensus model o r  th e  p a r t i c i p a t i v e  d ec i s io n  making model 
had more c o r r e c t  d ec i s io n s  on th e  a s s ig n e d  ta s k s  than  d id  the  same i n ­
d iv id u a l s  dec id ing  a lone .
In the educat ion  s e t t i n g ,  l i t t l e  r e sea rch  has been done to 
i n d i c a t e  i f  t e a ch e r s  a re  ab le  t o  make d e c i s io n s  more e f f e c t i v e l y  in 
groups o r  as  i n d i v i d u a l s .  Also ,  t h e r e  has  been no ev idence  i n d i c a t i n g  
whether  p rov id ing  teac h e r s  with i n s t r u c t i o n  in  th e  group d ec is ion  mak­
ing  p rocess  w i l l  enhance the  g ro u p 's  performance. P re se n t  day demands 
r e q u i r e  e d u c a t i o n a l l y  o r i e n t e d  i n v e s t i g a t i o n s  i n to  group dec is ion  
making.
The p ro v is io n s  o f  P u b l ic  Law 94-142 r e q u i r e d  communication 
between th e  dec is ion  making groups composed o f  a v a r i e t y  o f  p r o f e s s i o n ­
al and n o n-p ro fe ss iona l  persons .  In a l l  c a s e s ,  t e a c h e r s  and p a re n t s  o f  
the handicapped s tu d e n ts  were given group d e c i s io n  making r e s p o n s i b i l ­
i t i e s .  I n s t r u c t io n  f o r  th e se  i n d i v i d u a l s  in  the group d e c i s io n  making 
process  has been inadequa te .  Empir ical i n v e s t i g a t i o n s  have no t  been 
conducted which provide in form at ion  to  f i l l  t h i s  conspicuous gap. 
The re fo re ,  re sea rch  in to  th e  e f f e c t i v e n e s s  o f  i n s t r u c t i n g  te a c h e r s  on




The purpose o f  t h i s  s tudy  was t o  de term ine  the  e f f e c t  o f  i n ­
s t r u c t i o n  in group d ec i s io n  making as  wel l  as  t h e  e f f e c t  o f  t a s k  e x p e r ­
ience  on t h e  accuracy  o f  performance by groups whose members d i f f e r  on 
t h e i r  l e v e l  of  knowledge o f  sp ec ia l  e d u ca t io n .  The r e se a r c h  design was 
an exper imenta l  2 x 2 x 2  f a c t o r i a l  des ign .  The methodology i s  p r e s e n t ­
ed under  the fo l low ing  headings :  (1) s u b j e c t s ,  (2) p r o c e d u re s ,  (3)
m a t e r i a l s ,  (4) hypo theses ,  and (5) r e s e a r c h  d e s ig n .
SUBJECTS
The s u b je c t s  c o n s i s t e d  o f  128 gradua te  and undergraduate  s t u ­
den ts  e n r o l l e d  in s p e c i a l  educa t ion  courses  a t  Louis iana  S t a t e  Univer­
s i t y ,  Baton Rouge, dur ing  t h e  Summer Term, 1978. This  pool c o n s i s t e d  
o f  more than  200 s tu d e n t s .  They were s e l e c t e d  a f t e r  t h e  a d m in i s t r a t io n  
o f  t h e  s p e c ia l  educa t ion  c o n te n t  t e s t  in  t h e  i n t a c t  g radua te  and under­
gradua te  c l a s s e s .  The h i g h e s t  s c o r in g  s tu d e n t s  e n r o l l e d  in  s p e c ia l  edu­
c a t io n  courses  made up th e  high c o n te n t  sco re  (HCS) group (n=64). The 
lowest  s c o r in g  s tuden ts  made up th e  low c o n te n t  s c o re  (LCS) group (n=64).
The HCS group was ass igned  to  one o f  f o u r  exper imental  cond i ­
t i o n s  a s  i n d i c a t e d  in  Table 1. The LCS group was a l s o  .ass igned  to  one 
o f  t h e se  c o n d i t i o n s .  Sixteen HCS s u b je c t s  and s i x t e e n  LCS s u b j e c t s  were 
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High Content  S corers  (HCS) = 64 
Low Content Scorers  (LCS) = 64
N =128
Experimental Condi t io n s
I -  No e x p e r i e n c e ;  No i n s t r u c t i o n  
I I  -  No e x p e r i e n c e ,  I n s t r u c t i o n  
I I I  -  Experience;  No I n s t r u c t i o n  
IV - Experience;  I n s t r u c t io n
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were e i g h t  groups,  f o u r  from th e  HCS and fo u r  from th e  LCS. Each group 
had fo u r  members who performed the  t a sk  j o i n t l y .  The mean sco re s  and 
s tan d a rd  d e v ia t i o n s  f o r  each co n d i t io n  a r e  r e p o r ted  in  Table 2.
PROCEDURES
The exper iment  was completed in  one day dur ing  th e  summer 
s e s s io n .  As r e p o r t e d  in  Table 1, the  s u b je c t s  were d iv id e d  accord ing  to 
le v e l  o f  c o n te n t  knowledge and ass igned  to  one o f  f o u r  exper imental  con­
d i t i o n s .  Each co n d i t io n  co n ta in ed  e i g h t  g roups ,  f o u r  o f  which were high 
c o n te n t  s c o r e r s  and f o u r  o f  which were low co n te n t  s c o r e r s .  The e x p e r i ­
mental co n d i t io n s  corresponded to the  fo u r  p o s s ib le  combinations o f  ex ­
p e r ien ce  and i n s t r u c t i o n .  Experience and i n s t r u c t i o n  which were r e ­
q u i re d  in c o n d i t io n s  Two, Three an d /o r  Four occu r red  befo re  group p e r ­
formance on the  c loze  t a sk .  Under co nd i t ion  One, the  fo u r  groups o f  
HCS and fo u r  groups o f  LCS r ece iv ed  no exper ience  and no i n s t r u c t i o n .  
Under co n d i t io n  Two, th e  r e s p e c t i v e  c o n ten t  sco re  groups r ece iv ed  i n ­
s t r u c t i o n  bu t  no e x p e r i e n c e .  Under con d i t io n  Three,  the  r e s p e c t i v e  con­
t e n t  score  groups r e c e iv ed  exper ience  but  no i n s t r u c t i o n .  Under t h e  
f i n a l  c o n d i t i o n ,  th e  r e s p e c t i v e  c o n te n t  s co re  groups rece ived  both ex ­
p e r ien ce  and i n s t r u c t i o n .
The f i r s t  con d i t io n  c o n s i s t e d  o f  no p r i o r  exp e r ien ce  w i th  a 
c loze  procedure  ta sk  r e l a t e d  t o  sp ec ia l  e d u c a t io n ,  and no formal i n ­
s t r u c t i o n s  in the group d ec i s io n  making p ro ce ss .  The on ly  d i r e c t i o n s  
given to  group members were to  complete the  c loze  t a sk  as  an a s ­
s igned  group. All s u b j e c t s  met with t h e i r  group on th e  day o f  th e  
exper iment  depending upon t h e i r  scheduled c l a s s  t ime.  Class  members
18
T ab le  2
Mean Scores and S tandard  Devia t ions  
f o r
Content  Area Test
High Content  Scorers
No I n s t r u c t i o n I n s t r u c t io n
Mean Standard Mean Standard
Scores Deviat ions Scores Devia t ions
Exp. 34.13 2.82 35.53 3.44
No
Exp. 34.18 2.82 34.26 2.81
Low Content  S corers









Exp. 24.00 4.02 23.5 4 .37
No.
Exp. 25.13 4.14 22.47 4.86
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who were n o t  p a r t  o f  the  s e l e c t e d  sample p a r t i c i p a t e d  in  the exper iment ,  
bu t  t h e i r  sco re s  were d i s r e g a rd e d .
During th e  exper im en t ,  the  s u b j e c t s  s e l e c t e d  f o r  both the  
second and fo u r th  c o n d i t io n s  rece ived  the  same i n i t i a l  t r e a tm e n t .  The 
groups were p rovided formal i n s t r u c t i o n s  in  th e  d ec is ion  making p ro cess .  
These o ra l  a n d 'w r i t t e n  i n s t r u c t i o n s  took approximate ly  25-30 minutes to  
a d m in is te r .  Two p r o f e s s o r s  o f  educa t ion  gave th e s e  i n s t r u c t i o n s  a l t e r ­
n a t e ly .  • A f t e r  the completion o f  the formal i n s t r u c t i o n s ,  s u b je c t s  a s ­
s igned  to  co n d i t io n  Two completed the  c lo ze  ta sk .  They had no previous
i
exper ience  w i th  t h i s  t a s k  as  i n d i v i d u a l s .  As i n  the  prev ious  c o n d i t i o n ,  
th e  c l a s s  members who were n o t  p a r t  o f  the  s e l e c t e d  sample a l s o  com­
p le t e d  the t a s k .  Again,  t h e i r  sco re s  were d is re g a rd ed .
The t h i r d  c o n d i t io n  provided p r i o r  in d iv id u a l  exper ience  on 
th e  c loze  t a s k ,  but no formal i n s t r u c t i o n s  in  group d ec is ion  making.
The exper ience  was in d iv id u a l  s u b j e c t  complet ion o f  th e  c loze  t a sk  f o r  
ten  minutes.  Subsequent to t h i s  e x p e r ie n c e ,  the  s u b je c t s  completed the 
ta sk  in  t h e i r  a s s ig n ed  groups.  Class  members who were no t  p a r t  o f  the  
s e l e c t e d  samples p a r t i c i p a t e d  in th e  exper im en t ,  but t h e i r  sco res  were 
d is reg a rd e d .
The fo u r th  co n d i t io n  combined p r i o r  t a s k  ex per ience  f o r  ten 
minutes  w i th  formal i n s t r u c t i o n s  in  group d ec i s io n  making. Subsequent 
to r e c e iv in g  the formal i n s t r u c t i o n s ,  the  groups who worked under t h i s  
cond i t ion  completed th e  t a sk  f i r s t  on an in d iv id u a l  b a s i s  then in  t h e i r  
a s s igned  groups.
20
MATERIALS
I. Content  Area Test  (Appendix A): This  was a 45- i tem  mul­
t i p l e - c h o i c e  t e s t  which p e r t a i n e d  to  general  and s p e c i f i c  knowledge in 
the f i e l d  o f  sp ec ia l  ed u c a t io n .  The t e s t  was c o n s t r u c t e d  by th e  e x p e r i ­
menter  and p i l o t e d  bo th  w i th  people  who had worked and s tu d i e d  in the 
f i e l d  o f  sp ec ia l  edu ca t io n  and th o se  who had no formal t r a i n i n g  o r  ex ­
p e r ien ce  in  s p e c i a l  ed u c a t io n .  Analys is  de termined c o n te n t  and i tem d i f ­
f i c u l t y  and i n t e r n a l  r e l i a b i l i t y  (Freeman, 1960). Using th e  Spearman- 
Brown method (Ferguson,  1971),  t h e  r e l i a b i l i t y  c o e f f i c i e n t  was + .67 
which i s  s i g n i f i c a n t  a t  the .01 leve l  o f  conf idence .  For the  exper im en t ,  
t h i s  t e s t  determined high and low co n ten t  s co r in g  groups in  sp e c ia l  edu­
c a t i o n .
I I .  Cloze Task (Appendix B): The exper im enta l  t a sk  was a 46- 
i tem cloze procedure  (T a y lo r ,  1953) c o n s t ru c te d  by th e  r e s e a r c h e r .  I t  
c o n s i s t e d  o f  two paragraphs  from a s tanda rd  i n t r o d u c t o r y  t e x t  o f  sp e c ia l  
e duca t ion .  In th e  c lo z e  p ro ced u re ,  s u b je c t s  s u p p l i e d  t h e  46 words t h a t  
had been d e le te d  from t h e  s e l e c t i o n .  Every s i x t h  word was d e le t e d  in  
o r d e r  to  o b ta in  rough eq u iva lency  o f  the  m a te r ia l  as  well  as  to  a s su re  
maximum r e a d a b i l i t y  (Weaver, 1965).
I I I .  Group I n s t r u c t i o n s  (Appendix C): These i n s t r u c t i o n s
c o n s i s t e d  o f  o ra l  i n s t r u c t i o n  in  the e f f e c t i v e  u t i l i z a t i o n  o f  t h e  group 
d ec i s io n  making process  as r e l a t e d  t o  group dynamics (Bradford e t  a l . ,  
1953; H a l l ,  1971; Jones e t  al_., 1975; Sydnor et^ al_., 1977).  Subsequent 
to  the o ra l  p r e s e n t a t i o n ,  a two-page sh ee t  o f  w r i t t e n  i n s t r u c t i o n s  sum­
marized and c l a r i f i e d  th e  major components o f  e f f e c t i v e  problem so lv in g .
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These i n s t r u c t i o n s  were r e v i sed  and r e f in e d  with  t h e  i n t e n t i o n  o f  p ro ­
v id in g  r a p id  bu t  usefu l  and p r a c t i c a l  t r a i n i n g  in  e f f e c t i v e  group d e c i ­
s ion  making.
HYPOTHESES
For t h e  purpose o f  s t a t i s t i c a l  a n a l y s i s ,  the  fo l low ing  hypo­
th ese s  were e s t a b l i s h e d :
• HQ1 : There i s  no d i f f e r e n c e  in  t h e  accu racy  o f  group d e c i ­
s io n s  due to  knowledge o f  c o n te n t .
Hq2: There i s  no d i f f e r e n c e  in  th e  accuracy  o f  group d e c i ­
s ions  due to  t a sk  exper ience .
Hq3: There i s  no d i f f e r e n c e  in  th e  accu racy  o f  group d e c i ­
s io n s  due to  i n s t r u c t i o n  in d e c i s io n  making.
Hq4: There i s  no i n t e r a c t i o n  between c o n te n t  and ex p e r ien ce .
Hq5: There i s  no i n t e r a c t i o n  between c o n t e n t  and i n s t r u c t i o n .
Hq6: There i s  no i n t e r a c t i o n  between e x p e r ien ce  and i n s t r u c ­
t i o n .
Hq7: There i s  no i n t e r a c t i o n  among c o n t e n t ,  exper ience  and
i n s t r u c t i o n .
The accep tance  o r  r e j e c t i o n  o f  t h e  f i r s t  t h r e e  hypotheses  were 
determined by th e  r e s u l t s  o f  the  main e f f e c t s  (C o n ten t ,  Experience and 
I n s t r u c t i o n ) .  The l a s t  f o u r  were dependent upon th e  r e s u l t s  o f  t h e  i n ­
t e r a c t i o n  e f f e c t s .
RESEARCH DESIGN
A 2 x 2 x 2 f a c t o r i a l  design was used in  t h i s  s tudy .  The
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independent  v a r i a b l e s  were leve l  o f  achievement on a c o n t e n t  t e s t  (C) , 
exper ience  with t h e  group d e c i s io n  task  (E ) ,  and i n s t r u c t i o n  in  group 
d e c i s io n  making ( I ) .  There were two l e v e l s  o f  each v a r i a b l e .  The de­
pendent  v a r i a b l e  was the  group s co re  on the  c loze  t a s k .  The design 
g r id  in Table 3 i s  given w i th  c e l l s  numbered in  o r d e r  t o  show t h e  o r t h o ­
g o n a l i t y  o f  t h e  main e f f e c t s .
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T a b le  3
Design Grid f o r  Three-Way C l a s s i f i c a t i o n  Comparisons





HCS 1 2 3 4
LCS- 5 6 7 8
Content  (C): (1 + 2 + 3 + 4 ) =  (5 + 6 + 7 +  8)
I n s t r u c t io n  ( I ) :  (1 + 2 + 5 + 6) = (3 + 4 + 7 + 8)
Experience (E):  (1 + 3 + 5 + 7) = (2 + 4 + 6 + 8)
CHAPTER 4
PRESENTATION AND ANALYSIS OF DATA
The da ta  p re se n ted  in  Table  4 show mean sco re s  and s tan d a rd  
d e v ia t io n s  f o r  group performance on the  exper imenta l  t a s k .  The da ta  in  
each c e l l  o f  the  exper imental  des ign  were computed from th e  sco re s  o f  
fou r  groups o f  four  members each.
The data  were genera ted  from responses  t o  a two paragraph 
c loze  t a s k  c o n s t r u c t e d  from a s t a n d a rd  i n t r o d u c t o r y  t e x t  in  s p e c ia l  ed­
uca t ion .  Every s i x t h  word was d e l e t e d .  From p i l o t  t e s t i n g ,  synonyms 
were determined which were a c c e p ta b l e  s u b s t i t u t e s  f o r  the  ac tua l  words 
d e le ted  from the t e x t .  This i s  t y p i c a l l y  done in  c loze  p rocedure  ta sks  
(Weaver, 1965). All a l t e r n a t i v e  words were s e l e c t e d  b e fo re  the  comput­
ed ta sk  s h ee t s  were sco red .  The da ta  from the c loze  ta sk  was scored  by 
th e  exper im ente r .  The p o s s ib l e  range o f  s co re s  was 0 to  46, and the 
ac tua l  range o f  sco res  was 20 to 39.
A 2 x 2 x 2 f a c t o r i a l  des ign  was used, and th e  data  were a n a l ­
yzed by th e  a n a l y s i s  o f  va r iance  method. The independent  v a r i a b l e s  were 
Content (C), Experience (E),  and I n s t r u c t i o n  ( I ) .  The dependent v a r i ­
ab le  was t h e  group score  on th e  c loze  t a s k .  The summary t a b l e  r e s u l t ­
ing from th ese  s t a t i s t i c a l  computat ions i s  given in  Table 5.
INTERACTION EFFECTS




[•leans and Standard Deviat ions  o f  Performance 
on Experimental Task f o r  Groups 
Assigned to  Various Treatment Condi t ions
No I n s t r u c t io n I n s t r u c t i o n








Mean Devia t ion
High
Content  30.00 2.94 
Scores
31 .75 2.50 34.75 2 .50 33.75 2 .75
Low
Content 28.25 5.74 
Scores
26.75 3.40 31.50 4 .04 32.00 4 .97
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Table  5
Analys is  o f  Var iance o f  Content ,  Experience,  and I n s t r u c t i o n  
A 2 x 2 x 2 F a c to r ia l  Design
Summary Table
sov df SS MS F
Content 1 69.03 69.03 4.83*
Experience 1 .03 .03 .00
I n s t r u c t i o n 1 116.28 116.28 8.14**
C x E 1 1.54 1.54 .11
C x I 1 1 .54 1 .54 .11
E x I 1 .29 .29 .02
C x E x I 1 11.26 11.26 .79
E rro r 24 342.75 14.28
Total 31 542.72
* p < . 05
** p< .01
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was n o t  s i g n i f i c a n t .  T h e re fo re ,  the n u l l  hypo thes is  r e l a t i n g  t o  th o se  
i n t e r a c t i o n s  was accep ted .  The performance sco re  d i f f e r e n c e s  i n  t h i s  
s tudy  were n o t  due to  sy s te m a t ic  e f f e c t s  o f  knowledge in  t h e  f i e l d  o f  
sp e c ia l  e d u c a t io n ,  t a s k  e x p e r i en ce ,  and i n s t r u c t i o n .
The second o r d e r  i n t e r a c t i o n  o f  Experience x I n s t r u c t i o n  was 
no t  s i g n i f i c a n t .  T h e re fo re ,  t h e  n u l l  hypo thes is  r e l a t i n g  to  those  i n ­
t e r a c t i o n s  was accep ted .  The performance s co re  d i f f e r e n c e s  in  t h i s  
s tudy  were no t  due to  sys te m a t ic  e f f e c t s  o f  t a sk  exper ience  and i n ­
s t r u c t i o n .
The second o r d e r  i n t e r a c t i o n  o f  Content x I n s t r u c t i o n  was n o t  
s i g n i f i c a n t .  T h e re fo re ,  the n u l l  hypo thes is  r e l a t i n g  to  th o se  i n t e r a c ­
t i o n s  was accep ted .  The performance s co re  d i f f e r e n c e s  in  t h i s  s tudy  
were n o t  due to s y s t e m a t i c  e f f e c t s  o f  knowledge in  the  f i e l d  o f  sp e c ia l  
educa t ion  and i n s t r u c t i o n .
The second o r d e r  i n t e r a c t i o n  o f  Content  x Experience was no t  
s i g n i f i c a n t .  T h e re fo re ,  th e  n u l l  h y po thes is  r e l a t i n g  to  th o se  i n t e r a c ­
t i o n s  was accep ted .  The performance score  d i f f e r e n c e s  in  t h i s  s tudy  
were n o t  due to  s y s te m a t i c  e f f e c t s  o f  knowledge in  th e  f i e l d  o f  s p e c ia l  
educa t ion  and t a sk  ex p e r ie n ce .
MAIN EFFECTS
The performance sco re  o f  t h e  i n s t r u c t e d  group was s i g n i f i c a n t ­
l y  g r e a t e r  than t h a t  o f  th e  u n i n s t r u c t e d  group (F = 8 .1 4 ,  p < . 0 1 ) .  There­
f o r e ,  t h e  nu l l  h y p o th es i s  was r e j e c t e d ,  i n d i c a t i n g  t h a t  the  s co re  o f  th e  
group which r ece iv ed  formal i n s t r u c t i o n s  in  group d ec i s io n  making was 
s i g n i f i c a n t l y  g r e a t e r  than the  group which rece ived  no formal i n s t r u c t i o n .
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The performance sco re  o f  t h e  group with exper ience  was no t  
s i g n i f i c a n t l y  d i f f e r e n t  than the s c o re  o f  th e  group w i th o u t  ex p e r ien c e .  
T he re fo re ,  the  nu l l  hypo thes is  was accep ted ,  demonstra t ing  t h a t  the  
group which as  i n d i v i d u a l s  had exp e r ien ce  on the t a sk  d id  n o t  s co re  d i f ­
f e r e n t l y  than the  group which as  i n d i v i d u a l s  had no ta sk  e x p e r ien ce .
The performance s co re  o f  t h e  high con ten t  knowledge group was 
s i g n i f i c a n t l y  g r e a t e r  than th e  performance score  o f  t h e  low c o n te n t  
knowledge group (F = 4 .8 3 ,  p< .0 5 ) .  Th e re fo re ,  the n u l l  hypo thes is  was 
r e j e c t e d ,  dem onstra t ing  t h a t  t h e  sco re  o f  the  high con ten t  g ro u p 's  d e c i ­
s ion  was s i g n i f i c a n t l y  g r e a t e r  than  t h e  sco re  o f  t h e  low c o n te n t  g ro u p 's  
d e c i s io n .
CHAPTER 5
DISCUSSION, RECOMMENDATIONS, AND SUMMARY
This s tudy  a t tem pted  to determine i f  more ac c u ra te  d e c i s io n s  
were produced by (1) knowledge in  th e  f i e l d  o f  sp ec ia l  e d u c a t io n ,  (2) 
p r i o r  exper ience  on th e  group d e c i s io n  making ta sk  by an i n d i v i d u a l ,  
an d /o r  (3) i n s t r u c t i o n .  The d i s c u s s io n ,  recommendations reached ,  and 
a summary o f  t h e  s tudy  a re  in c lu d ed  in  t h i s  ch ap te r .
DISCUSSION
As d iscu s sed  in  Chapter  2,  l i t t l e  r e se a r c h  has  been done to 
in d i c a t e  whether  ed u c a to r s  a r e  ab le  to make d e c i s io n s  more e f f e c t i v e l y  
in groups or  as i n d i v i d u a l s .  Hall (1971) r e p o r t e d  t h a t  th e  group d e c i ­
s ion o f  i n d iv id u a l s  in  b u s in ess  management was more a c c u ra te  than t h e i r  
ind iv idua l  d e c i s io n .  The s u b je c t s  worked on a n e u t r a l  t a sk  which was 
s i m i l a r  to the  p r e s e n t  exper imenta l  t a s k .  Hall and Williams (1970) 
s tu d ie d  groups given s y s t e m a t i c  t r a i n i n g  in group dynamics and concluded 
t h a t  t r a in e d  groups performed c o n s i s t e n t l y  more e f f e c t i v e l y  than  un­
t r a in e d  groups on n e u t r a l  d e c i s io n  making t a s k s .  However, t h e r e  has 
been no evidence which had i n d i c a t e d  whether  p rov id ing  te a c h e r s  with i n ­
s t r u c t i o n  in the  group d e c i s io n  making process  w i l l  enhance group p e r ­
formance on d e c i s io n  making t a s k s .  Furthermore,  th e re  has been no com­
pa r iso n  o f  the  e f f e c t s  o f  i n s t r u c t i o n ,  co n te n t  knowledge, and ta sk  ex­
pe r ience  upon th e  accuracy  o f  group d e c i s i o n s .  The p r e s e n t  i n v e s t i g a -
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t i o n  provided in fo rm at ion  on th e  e f f e c t  o f  t h e s e  v a r i a b l e s .
In t h i s  s tu d y ,  th e  i n t e r a c t i o n  e f f e c t s  o f  Content  x Experience 
x I n s t r u c t i o n ,  Experience x I n s t r u c t i o n ,  Content  x I n s t r u c t i o n ,  and Con­
t e n t  x Experience were i n s i g n i f i c a n t .  The r e s u l t s  showed t h a t ,  in  the  
p r e se n t  i n v e s t i g a t i o n ,  th e  combined e f f e c t  o f  t h e  independent v a r i a b l e s  
was l e s s  than the  e f f e c t  o f  th e  s e p a ra t e  v a r i a b l e s .  N e i th e r  the t h r e e  
v a r i a b l e  combination,  nor  any two v a r i a b l e  combination had any s i g n i f i ­
can t  e f f e c t .
In t h i s  s tu d y ,  t h e  most s i g n i f i c a n t  f in d in g  was t h e  d i f f e r e n c e  
in  the  performance o f  the  i n s t r u c t e d  and u n i n s t r u c t e d  groups.  The formal 
i n s t r u c t i o n s  in  group dec is ion  making had a s i g n i f i c a n t  and p o s i t i v e  e f ­
f e c t  on group performance r e g a r d l e s s  o f  t h e  e f f e c t  o f  any o th e r  v a r i a b l e .  
This  r e s u l t  was c o n s i s t e n t  w i th  t h o s e  o f  Hall and Williams (1970). The 
f in d in g s  a l so  i n d i c a t e d  t h a t  t h e r e  was a s i g n i f i c a n t  d i f f e r e n c e  in  p e r ­
formance between high and low lev e l  o f  knowledge in  the  f i e l d  o f  sp e c ia l  
e duca t ion .  A high leve l  o f  knowledge r e s u l t e d  in  more a c c u r a t e  group 
d e c i s io n s .  I t  i s  reasonab le  t o  presume t h a t  a high knowledge o f  sp ec ia l  
educat ion  by one group member would c o n t r i b u t e  to t h e  accuracy  o f  the 
g ro u p 's  d e c i s io n .  F i n a l l y ,  th e  f in d in g s  i n d i c a t e d  t h a t  t h e  ten minute 
p r i o r  exper ience  on the  d ec i s io n  making t a s k  d id  no t  enhance subsequent  
group performance.  A p o s s ib le  e x p la n a t io n  i s  t h a t  the  p r i o r  exper ience  
d e t r a c t e d  from e f f e c t i v e  group performance. Perhaps a r r i v i n g  a t  a p r i o r  
in d iv id u a l  d ec i s io n  led  t o  an uncompromising a t t i t u d e  on th e  p a r t  of  the  
exper ienced  s u b je c t s .  P o s s ib ly ,  the s h o r t  ten  minute pe r iod  a l l o t e d  was 




This s tudy examined d i f f e r e n c e s  in  group performance on a d e c i ­
s ion making t a sk  r e l a t e d  to  i n s t r u c t i o n s  in  group d ec i s io n  making, p r i o r  
in d iv id u a l  exper ience  with  t h e  t a s k ,  and knowledge about  s p e c ia l  educa­
t i o n .  The fo l low ing  recommendations a r e  o f f e r e d  on th e  b a s i s  o f  t h e  
r e s u l t s  o f  the  p r e s e n t  s tudy :
1. I n s t r u c t io n s  in  group p ro cesses  p rov ided  usefu l  and p r a c ­
t i c a l  t r a i n i n g  t h a t  in c re a se d  accuracy  o f  group d e c i s io n s .
2. This s tu d y  showed t h a t  a group whose c o n ten t  knowledge i s  
high made more a c c u ra te  d ec i s io n s  than  a group whose knowledge i s  low.
3. Considering the  need f o r  in c r e a s e d  e f f i c i e n c y  and accuracy  
o f  group d ec is ion  making in  e d u c a t io n ,  group i n s t r u c t i o n  might be a r e a ­
sonable  way to  i n c r e a se  the  accuracy  o f  group d e c i s io n s  i n  e d u ca t io n .
4. The experimental t a sk  used in  t h i s  s tu d y  was n e u t r a l  and 
u n r e l a t e d  to  the  t a s k  o f  educa t ing  handicapped s t u d e n t s .  In form at ion  i s  
needed about  the e f f e c t s  o f  group i n s t r u c t i o n  on th e  accuracy and e f f i ­
ciency o f  d e c i s io n s  which a r e  d i r e c t l y  r e l a t e d  to  the ta sk  o f  ed u ca t in g  
them.
SUMMARY
The purpose o f  t h i s  s tudy  was t o  de te rm ine  th e  e f f e c t  o f  i n ­
s t r u c t i o n  in  group d ec is ion  making as  wel l  as th e  e f f e c t  o f  t a sk  e x p e r ­
ience  on th e  accuracy o f  performance by groups whose members d i f f e r  on 
t h e i r  l e v e l  o f  knowledge o f  sp e c ia l  e d u ca t io n .  S p e c i f i c a l l y ,  t h i s  s tudy  
a t tem pted  to determine (1)  i f  knowledge in  th e  f i e l d  o f  sp ec ia l  educa­
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t i o n ,  (2) i f  p r i o r  exper ience  on the group d e c i s io n  making ta sk  by an 
i n d i v i d u a l ,  and /o r  (3) i f  i n s t r u c t i o n  produced more a c c u r a t e  d e c i s io n s .
Several r e s e a r c h e r s ,  p re v io u s ly  mentioned in  t h e  review o f  the  
l i t e r a t u r e ,  have demonstrated t h a t  group d e c i s io n  making i s  improved 
with t r a i n i n g .  However, the  overwhelming m a jo r i t y  o f  t h e  r e sea rc h  about  
group fu n c t io n in g  has  been c u l l e d  from re se a rc h  in  i n d u s t r i a l  management. 
This  s tudy  u t i l i z e d  a c loze  procedure  fo r  the s tudy  o f  group d e c i s io n  
making in  an e d u c a t io n a l  s e t t i n g .
The s u b je c t s  f o r  t h i s  s tudy  c o n s i s t e d  o f  128 g radua te  and un­
d e rg rad u a te  s tu d e n t s  e n r o l l e d  in  sp ec ia l  educa t ion  co u rses  a t  Lou is iana  
S t a t e  U n iv e r s i ty .  The s u b je c t s  were s e l e c t e d  on t h e  b a s i s  o f  t h e i r  
knowledge in  t h e  f i e l d  o f  spec ia l  educa t ion  as  determined by a sp e c ia l  
educat ion  t e s t  developed by t h e  exper im en te r .  The s i x t y - f o u r  s tu d e n t s  
who scored  h ig h e s t  in  co n te n t  knowledge composed th e  high c o n te n t  sco re  
group, while  t h e  s i x t y - f o u r  s tu d en ts  who scored  lowes t  composed th e  low 
co n ten t  score  group.
In a d d i t i o n  to th e  c on ten t  t e s t ,  group i n s t r u c t i o n s  were de­
veloped by t h e  exper im en te r .  These resea rch  based i n s t r u c t i o n s  c o n s i s t ­
ed o f  o ra l  as  well  as  w r i t t e n  i n s t r u c t i o n s  which summarized and c l a r i f i e d  
th e  major components o f  e f f e c t i v e  group problem s o lv in g .  F i n a l l y ,  a 
c lo z e  procedure  t a s k  was c o n s t r u c t e d  by d e l e t i n g  every  s i x t h  word in  a 
two paragraph passage from a s tanda rd  in t r o d u c t o r y  t e x t  in  sp e c ia l  edu­
c a t i o n .  The g ro u p 's  performance sco re  on t h i s  t a sk  was t h e  dependent 
v a r i a b l e  o f  t h i s  i n v e s t i g a t i o n .  The experimental  t r e a tm e n t s  c o n s i s t e d  
o f  a d m in i s t e r in g  the  group i n s t r u c t i o n s  and p rov id ing  in d iv id u a l  e x p e r ­
ience  on the  c lo ze  t a s k  t o  s p e c i f i c  groups w i th in  th e  sample.
33
A 2 x 2 x 2 f a c t o r i a l  des ign was used. The da ta  were analyzed 
by th e  a n a l y s i s  o f  va r ian ce  method. S t a t i s t i c a l  a n a l y s i s  t e s t e d  th e  
fo l low ing  hypotheses r e l a t e d  to the  main e f f e c t s  o f  Content  (C),  Exper­
ience (E ) ,  and I n s t r u c t io n  ( I ) :
1. There i s  no d i f f e r e n c e  in  t h e  accuracy  o f  group d e c i s io n s  
due to  knowledge o f  c o n te n t .  The h ypo thes is  was r e j e c t e d .
2. There i s  no d i f f e r e n c e  i n  t h e  accuracy o f  group d e c i s io n s  
due to  t a s k  ex p e r ien ce .  The hypothes is  was accep ted .
3. There i s  no d i f f e r e n c e  in  t h e  accuracy  o f  group d e c i s io n s  
due to  i n s t r u c t i o n  in  d ec is ion  making. The hy p o th es i s  was r e j e c t e d .
The same s t a t i s t i c a l  a n a l y s i s  t e s t e d  th e  fo l low ing  hypotheses  
r e l a t e d  to  second and t h i r d  o rd e r  i n t e r a c t i o n s :
4. There i s  no i n t e r a c t i o n  between Content  x Exper ience .
The h ypo thes is  was accepted .
5. There i s  no i n t e r a c t i o n  between Content x I n s t r u c t i o n .
The hypo thes is  was accep ted .
6. There i s  no i n t e r a c t i o n  between Experience x I n s t r u c t i o n .  
The hypo thes is  was accep ted .
7. There i s  no i n t e r a c t i o n  among Content x Experience x In ­
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Place t h e  number o f  the c o r r e c t  answer i n  the  b lank  f o r  each o f  t h e  f o l ­
lowing:
1. The f u l l  t i t l e  f o r  the  l e g i s l a t i o n  commonly known as Publ ic  Law 
94-142 i s :
1. The Buckley Amendment
2. The Right to Equal P r ivacy  Amendment
3. Education f o r  All Handicapped Chi ldren  Act
4. The Equal Opportunity  Act,  T i t l e  IX
2. E rn e s t  Boyer i s  b e s t  known fo r
• 1. h is  p o s i t i o n  as U. S. Commissioner o f  Education
2. being p r e s i d e n t  o f  t h e  Council  f o r  Except ional  Chi ldren
3. h i s  o u t s t a n d in g  work in  t h e  f i e l d  o f  r e t a r d a t i o n  dur ing
the 1950s
4. a l l  o f  t h e  above
3. H i s t o r i c a l l y ,  the p r e - C h r i s t i a n  e r a  e s t a b l i s h e d  an a t t i t u d e  toward 
the handicapped which could be d e s c r ib e d  as
1. one o f  p r o te c t io n  and p i t y
2. accep tance  and i n t e r g r a t i n g  the  handicapped i n t o  s o c i e ty
3. i n d i f f e r e n c e
4. p e r s e c u t io n ,  n e g le c t  and m is t rea tm ent
4. In the  i d e n t i f i c a t i o n  o f  a t r a i n a b l e  m en ta l ly  r e t a r d e d  s t u d e n t ,  one 
o f  th e  major c o n s id e ra t i o n s  i s
1. an IQ between 25-50
2. an IQ between 50-70
3. an IQ below 25, however t e s t a b l e
4. a mental age between one and two y e a r s  below average
5. I f  a person a t t a i n s  an IQ o f  100 on two d i f f e r e n t  IQ t e s t s ,  we can 
s a f e l y  assume t h a t
1. he i s  w i th in  the normal range o f  i n t e l l i g e n c e
2. h i s  ch rono log ica l  age and mental age a re  equal
3. th e r e  appears  to  be some s t a b i l i t y  with t h i s  p e r s o n ' s  IQ
4. a l l  o f  the  above
6. At the p r e s e n t  t ime,  th e  S e c r e t a ry  o f  the  Department o f  HEW i s
1. Frank Hewett
2. Cyrus Vance
3. Joseph Cal i fano
4. Samuel Kirk
7. The AAMD i s  p r im a r i l y  concerned with which e x c e p t i o n a l i t y ?
1. mental r e t a r d a t i o n
2. s p e c i f i c  l e a r n in g  d i s a b i l i t i e s
3. g i f t e d  and m ild ly  r e t a r d e d
4. a l l  e x c e p t i o n a l i t i e s
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8. The in d iv id u a l  in  America who p o p u la r iz e d  behav io r  m o d i f ic a t io n  
p r a c t i c e s  was
1. James A. Watson
2. B. F. Skinner
3. Ivan Pavlov
4. David Wechsler
9. Which term i s  no t  a s s o c i a t e d  with i n t e l l i g e n c e  t e s t i n g ?
1. Mental Age
2. Chronological  Age
3. Visual  Percep t ion
4. I n t e l l i g e n c e  Quot ien t
10. The la b e l  minimal b ra in  dys func t ion  i s  being r a p i d ly  rep laced  in 
ed u ca t io n a l  s e t t i n g s  with  t h e  la b e l
1. Down's syndrome
2. s p e c i f i c  l e a r n i n g  d i s a b i l i t i e s
3. em ot iona l ly  d i s tu r b e d
4. o r t h o p e d i c a l l y  handicapped
11. The primary d i f f e r e n c e  fo r  us ing  th e  WISC and WAIS i n t e l l i g e n c e  
t e s t s  i s
1. IQ which i s  y i e ld e d
2. age o f  s u b j e c t
3. educa t ion  o f  s u b je c t
4. q u a l i f i c a t i o n s  of  t h e  examiner
12. A major p r e s e n t  day c r i t i c i s m  o f  s p e c i a l  educa t ion  i s  t h a t
1. more emphasis be p laced  on IQ t e s t s
2. l a b e l i n g  c h i ld r e n  with l e a r n i n g  problems c r e a t e s  a type o f
s e l f - f u l f i l l i n g  prophecy
3. c e r t i f i c a t i o n  o f  g i f t e d  te a c h e r s  i s  q u e s t io n a b le
4. no cu r r icu lum  f o r  s p e c ia l  educa t ion  s tu d e n t s  has been
developed
13. Which o f  th e  fo l low ing  would one g ive  s e r i o u s  c o n s id e ra t i o n  f o r  
p lac in g  a s tu d e n t  in  a l e a r n i n g  d i s a b i l i t i e s  c l a s s ?
1. a subnormal IQ
2.  a normal IQ with  subnormal achievement i n  one o r  two a re a s
3. m u l t i p l e  d i s a b i l i t i e s
4 .  none o f  the  above
14. The person who had done decades o f  work w i th  t h e  i n t e l l e c t u a l l y  
g i f t e d  was
1. Lewis Terman
2. A lf red  Binet
3. David Wechsler
4. Martha M i l l e r
15. A school p s y c h o l o g i s t ' s  major c o n s id e r a t i o n  today f o r  p l a c in g  a
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s tu d e n t  i n t o  a s c h o o l - g i f t e d  program is
1. an IQ o f  130 o r  h ig h e r
2. high c r e a t i v i t y
3. e x c e p t i o n a l l y  t a l e n t e d  i n  an a r e a
4. good school  achievement
16. Mainstreaming may b e s t  be though t  o f  as
1. keeping an ex cep t io n a l  s t u d e n t  i n  a s e l f - c o n t a i n e d  c l a s s  a t
l e a s t  80% o f  the day
2. i n t e g r a t i n g  t h e  e x cep t io n a l  s tu d e n t  i n t o  t h e  r e g u l a r  school
program as much as  p o s s i b l e
3. working c l o s e l y  w ith  p a re n t s  in  o r d e r  to  m a in ta in  maximum
help  f o r  the ex ce p t io n a l  s tu d e n t
4. having r e g u l a r  c lassroom te a c h e r s  exp e r ien ce  p a r t  o f  t h e i r
day in  the s e l f - c o n t a i n e d  c lassroom
17. "Leas t  r e s t r i c t i v e  environment"  i s  c lo s e ly  a s s o c i a t e d  with
1. t h e  s e l f - c o n t a i n e d  c lassroom
2. t h e  g i f t e d  program
3. mainstreaming
4. c o u n se lo r  educa t ion
18. The terminology f o r  a c h i l d  w ith  p r e s s u re  on th e  b r a i n  from c e r e ­
b r i  al  sp ina l  f l u i d  i s
1. m ic rocepha l ic
2. a u t i s t i c
3. hydrocepha l ic
4. S t r a u s s - ty p e  c h i l d
19. In a normal curve d i s t r i b u t i o n  approx im ate ly  what % o f  t h e  cases  i s  





20. What pe rcen tage  o f  the p o pu la t ion  i s  co n s id e red  m en ta l ly  r e ta rd ed ?
1. l e s s  than  2%
2. approximate ly  3%
3. 10%
4. no t  de term inable
21. The " f a t h e r  o f  bahaviorism" in  t h e  United S t a t e s  was
1. James A. Watson
2. Edgar Doll
3. B. F. Sk inner
4. Ivan Pavlov
22. When us ing  a b e h a v io r  m o d i f ic a t io n  program with em o t io n a l ly  d i s ­
turbed  s t u d e n t s ,  which i s  o f  pr imary concern to  th e  t e a c h e r?
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1. a s e l f - c o n t a i n e d  classroom
2. p ro p e r  rewards
3. u p - to - d a t e  p sy c h o lo g ica ls
4. s u f f i c i e n t  room space
23. Which person would probably  no t  be p a r t  o f  a p lacement  s t a f f i n g  
f o r  a l e a r n i n g  d i s a b i l i t y  s tu d en t?
1. p a r e n t
2. re so u rce  t e a c h e r
3. school cou n se lo r
4. school n u r se
24. The Keystone t e l e b i n o c u l a r  i s  a good s c r e e n in g  in s t ru m e n t  f o r
1. p o s s i b l e  a u d i to ry  problems 
'2.  v i sua l  problems
3. p e rcep tu a l  d i s a b i l i t i e s
4. a l l  o f  th e  above
25. Which type  o f  ex cep t io n a l  in d iv id u a l  might one f in d  l i v i n g  in  a 
group home?
1. an educable  mental r e t a r d a t e
2.  a high t r a i n a b l e  r e t a r d a t e
3. an e m o t io n a l ly  d i s tu rb e d  person
4. a l l  o f  t h e  above
26. What i s  a p e r s o n ' s  IQ i f  h i s  ch ro n o lo g ic a l  age i s  6 y e a r s  and h i s  





27. A high l ev e l  t r a i n a b l e  m enta l ly  r e t a r d e d  s tu d e n t  would NOT be ex­
pec ted  to
1. work on grade lev e l  in academic s k i l l s
2. a c q u i r e  economic u se fu ln e s s  in  the  home and s h e l t e r e d  work­
shop
3. a c q u i re  s e l f  c a re  s k i l l s
4. l e a r n  b a s ic  communication s k i l l s
28. An o r th o p e d ic a l l y  handicapped c h i l d  would most l i k e l y  r e q u i r e
1. some ty p e  o f  c o r r e c t i v e  l e n se s
2. i n s t i t u t i o n a l i z a t i o n
3. a w hee lcha i r
4. a h e a r in g  a id e
29. In which o f  the fo l low ing  c a t e g o r i e s  a r e  found c h i l d r e n  with  behav­






30. I f  an ex c ep t io n a l  s tu d e n t  a t t e n d s  a re sou rce  program, t h i s  would 
probably  mean t h a t
1. p a r t  o f  the day he a t t en d s  a s p e c ia l  program, while  the r e ­
mainder  he i s  in  the r e g u l a r  c lassroom
2. he i s  r e so u rc ed  to a n o th e r  school f o r  a s p e c ia l  program
3. due to  low e n ro l lm e n t ,  he i s  no t  ab le  to  be in  a s e l f -
c o n ta in ed  room
4. he has  a mild behav io r  d i s o r d e r
31. P.L. 94-142 ad d resses  c l e a r l y
1. a d e f i n i t i o n  o f  spec ia l  educat ion
2. l e a s t  r e s t r i c t i v e  environment
3. a funding  system to  s t a t e s  f o r  ex cep t io n a l  s t u d e n t s
4. a l l  o f  the above





33. An e l e c t r i c  p u re - to n e  audiometer  would he lp  to  determine
1. an o r th o p e d ic  impairment
2. a v i su a l  problem
3. a p e rcep tu a l  d i s a b i l i t y
4. a hea r in g  l o s s
34. I f  a c h i l d  o f  10 has a t e s t e d  IQ o f  50 on two r e l i a b l e  IQ t e s t s ,  
what should h i s  IQ be a t  age 16?
1. 10 o r  more p o in t s  lower
2. 10 o r  more p o in t s  h ig h e r
3. app rox im a te ly  the  same
4. im poss ib le  to  determine
35. The I n d iv i d u a l i z e d  Education Plan (IEP) has  come to  be a s s o c i a t e d  
with
1. the Kennedy A dm in is t ra t ion
2. P u b l ic  Law 94-142
3. p r o j e c t i v e  t e s t i n g
4. voca t iona l  assessment
36. Ear ly  a t t em p ts  to  educa te  the m en ta l ly  r e t a r d e d  were c l a s s i c a l  e f ­
f o r t  o f  a l l  excep t




37. Pupil  personnel  s e r v i c e s  i s  cons ide red  to  deal w ith  which o f  the  
fo llowing?
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1. co u n se l in g  and guidance
2. e x cep t io n a l  s tu d e n t s
3. s p e c ia l  educa t ion
4. a l l  o f  t h e  above
38. The v a r io u s  h e a d - s t a r t  programs have been concerned mainly w ith
1. preschool  d isadvantaged  c h i ld r e n
2. preschool  r e t a r d e d  c h i ld re n
3. any school-aged  y o u n g s te r  with  subnormal i n t e l l i g e n c e
4 .  preschool  g i f t e d  s tu d en ts
39. Special educat ion  in c lu d e s  which e x c e p t i o n a l i t i e s ?
1. mental r e t a r d a t i o n  and em o t io n a l ly  d i s t u r b e d
2. mental r e t a r d a t i o n  only
'3. a l l  e x c e p t i o n a l i t i e s  except  speech
4. a l l  e x c e p t i o n a l i t i e s
40. One o f  the  main purposes f o r  s h e l t e r e d  workshops i s
1. improving academic s k i l l s
2. g iv ing  c l i e n t s  an o p p o r tu n i ty  to  exp e r ien ce  work on var ious
jobs
3. i n s t i t u t i o n a l i z i n g  excep t iona l  s tu d e n t s
4. a l l  o f  the  above
41. Which o f  t h e  fo l low ing  i s  NOT an i n t e l l i g e n c e  t e s t ?
1. WISC-R and WAIS
2. S ta n fo rd -B in e t
3. WRAT
4. Slosson
Quest ions  42-45 r e f e r  to t h e  fo l low ing  in fo rm a t io n :
John i s  in th e  f i r s t  month o f  f i f t h  grade .  His t e s t e d  IQ on the  Wechsler 
in  f i r s t  grade was 119 and h i s  IQ on the  S t a n fo rd -B in e t  in  f o u r th  grade 
was 116. His ch rono log ica l  age i s  10-1. On the C a l i f o r n i a  T es t  o f  Basic 
S k i l l s  (CTBS) ad m in is te red  th e  f i r s t  week o f  f i f t h  g rade ,  John achieved 
th e  fo l low ing  grade l e v e l s :  Word Recognit ion 2 . 9 ,  Math 4 . 9 ,  Reading
Comprehension 3.8.  His f i f t h  grade t e a c h e r  has j u s t  f i l l e d  o u t  a r e f e r ­
ra l  on John f o r  t e s t i n g  f o r  the  p o s s ib l e  p lacement in  the  educable  men­
t a l l y  r e t a rd e d  program.
42. What can one conclude about  John?
1. I t  i s  e v id e n t  t h a t  he i s  no t  an educable  mental r e t a r d a t e
2. th e r e  appears  to be s t a b i l i t y  w ith  h i s  IQ
3. t h e r e  appears  to be one s u b j e c t  in  which he expe r iences
success
4. a l l  o f  the above
43. The two IQ sco re s  seems to i n d i c a t e
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1. s in ce  the  two sco res  a r e n ' t  t h e  same, one t e s t  i s n ' t  a s  good
as the  o t h e r
2 .  he has above average i n t e l l i g e n c e
3. he has  subaverage i n t e l l i g e n c e
4. we know n o th in g  abou t  h i s  i n t e l l i g e n c e
44. From th e  above in fo rm a t io n ,  what can you conclude about  J o h n ' s  men­
t a l  age?
1. h i s  mental age i s  h ig h e r  than h i s  ch rono log ica l  age
2. h i s  mental age i s  lower than h i s  ch rono log ica l  age
3. h i s  mental and c h ro n o lo g ic a l  ages a re  i d e n t i c a l
4. n o th in g ,  more in fo rm at ion  i s  needed
45. From t h e  above in fo rm a t io n ,  what type  o f  school program would most 
l i k e l y  s e rv e  J o h n ' s  needs?
1. an educable  m en ta l ly  r e t a r d e d  program
2 .  a t r a i n a b l e  m en ta l ly  r e t a r d e d  program
3. an em ot iona l ly  d i s tu r b e d  program






P i r e c t i o n s : F i l l  in  each
blank with th e  word which 
i s  most a p p r o p r i a t e .
Special Education Passage:
The tw e n t i e th  c e n tu ry  has s e e n __________________and i n c r e a s e d  s e r v ­
i c e s  to t h e __________________in t h i s  coun t ry .  Freudian psychology
 to  the  unders tand ing  o f  t h e __________________b a s i s  f o r
mental i l l n e s s  a n d  the  emphasis on e a r l y  exp e r ien ce
__________________the  development o f  the  c h i l d .  _________________ the
e a r l y  1900s, B i n e t ' s  t e s t i n g ________________ r e v e a le d  thousands  o f  m i ld ­
l y  r e t a r d e d __________________who had p r e v io u s ly  been over looked ,
__________________s t a t e  i n s t i t u t i o n s  t h a t  had i s o l a t e d _________________
were modif ied  to  in c lu d e  w o r k ________________ . G i f te d  c h i ld r e n  were
provided w i t h  programs. Subsequent to  World W a r _______,
a gradual bu t  s t e a d i l y  i n c r e a s i n g ______________:___ o f  s e r v i c e s  to  h and i ­
capped in d i v i d u a l s  _________________. With P r e s i d e n t  Kennedy's e f f o r t s
on _________________ o f  th e  r e t a rd e d  in  t h e   1960s, sp ec ia l
educa t ion  e n t e r e d  a n _________________per iod  o f  growth in  r e s e a r c h ,
_________________, and programs. The decade o f __________________ mid-1960s
to  the  mid-1970s h a s _________________a p e r io d  o f  unprecedented  ch a l len g e
_________________  change in  r e l a t i o n  to  e d u ca t io n a l  __________________and
needs o f  the handicapped.
_________________ i s  ap p a re n t  t h a t  handicapped i n d i v i d u a l s '
__________________fo r  s u rv iv a l  e x i s t  in  g r e a t e r _________________ today than
they  have e v e r _________________. We have r e c a p tu re d  some o f
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and S e q u in ' s  en thus iasm and o p t i m i s m  the p a r t s  t h a t  edu­
c a t io n  a n d __________________can p la y  in  improving t h e ______________________
lev e l  o f  t h e  handicapped,  p a r t i c u l a r l y __________________re t a rd e d .  Our
p r e s e n t  l e v e l  o f  does n o t  n a iv e ly  assume t h a t ____________
m en ta l ly  r e t a r d e d  can be c u r e d __________________t r a i n i n g  p rocedures ,  but
we a r e __________________convinced t h a t  sp e c ia l  educat ion  can _____________
an im p o r ta n t  d i f f e r e n c e  in  t h e i r _________________ and the l i v e s  o f  a l l
_________c h i l d r e n .  Such optimism i s  r e f l e c t e d ____________________
th e  ph i losophy  o f  t h i s  b o o k ________________  a l l  ex cep t io n a l  c h i ld re n  a r e ,
f i r s t __________________forem os t ,  l e a r n e r s ,  ready a t  a l l____________________
to  le a rn  something and o n l y _________________handicapped by co n d i t io n s




(D i re c t io n s  - to  be read a loud by i n s t r u c t o r )
My name i s _____________ . GROUPS FUNCTION AS THEIR MEMBERS MAKE
THEM FUNCTION. GROUPS FUNCTION AS THEIR MEMBERS MAKE THEM FUNCTION.
For the  n ex t  15 to 20 m inutes ,  I would l i k e  to  d i sc u s s  w i th  you some 
ways in  which group d ec i s io n  making can .be improved. These group i n ­
s t r u c t i o n s  w i l l  help  you to  so lve  a d e c i s io n  making ta sk .  This  d ec is ion  
making ta sk  w i l l  be p r e se n te d  l a t e r .  The main o b j e c t i v e  o f  t h i s  e x e r ­
c i s e  i s  t o  e x p lo re  some o f  th e  performance c h a r a t e r i s t i e s  o f  d ec i s io n  
making groups. These i n s t r u c t i o n s  w i l l  he lp  you to i n c r e a s e  th e  q u a l i t y  
o f  the  group d e c i s io n .  F i r s t ,  you w i l l  r e c e iv e  o ra l  i n s t r u c t i o n  on e f ­
f e c t i v e  group d e c i s io n  making; then you w i l l  r e c e iv e  w r i t t e n  i n s t r u c t i o n s  
which w i l l  fo l low-up and complement the o r a l  ones .  A f te r  the  i n s t r u c ­
t i o n s ,  you w i l l  meet in  your  a s s ig n ed  group to  work on a d ec is ion  making 
t a s k .  Again, t h e  goal w i l l  be t o  a r r i v e  a t  the  most adequate  group de­
c i s i o n .
The manner in  which groups u t i l i z e  t h e i r  members' r esources  i s  
c r i t i c a l  to  how well they  perform. The e f f e c t i v e  group i s  c h a r a c t e r i z e d  
by c e r t a i n  p a t t e r n s  o f  member i n t e r a c t i o n s  and behav io rs .  These p a t t e r n s  
and behav io rs  help  to s t r en g th e n  the  p r o b a b i l i t y  o f  adequate  d e c i s io n s .  
However, t h i s  does n o t  mean t h a t  f e e l i n g s  and emotions a re  suppressed .  
Rather ,  f e e l i n g s  and emotions must be d e a l t  w i th .  For example, " I t  
makes me mad when you t a l k  abou t  c a r in g  because I th ink  everyone he re  i s  
t r y i n g  to  accomplish the  t a s k . "  E f f e c t i v e  groups prov ide  f o r  f r e e  ex­
p re s s io n s  o f  f e e l i n g s  as  well as  i d e a s .  Here a r e  fo u r  reasons why groups
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o f te n  make INADEQUATE d e c i s io n s .
F i r s t  o f  a l l ,  members f a i l  to  s e p a r a t e  p e r s o n a l i t i e s  from id e a s .  
F requen t ly  one weighs "who" s a id  i . t  o r  "how," r a t h e r  than working w i th  
the  i d e a  i t s e l f .
A second reason  f o r  inadequa te  group d e c i s io n  making i s  th e  a s ­
sumption t h a t  s i l e n c e  means consen t  in  a group. F requen t ly ,  the  s i l e n t  
i n d iv id u a l  has v a lu ab le  i n p u t  and may have a r r i v e d  a t  a s o lu t io n  t h a t  
the  most a c t i v e  group member missed ;  however, s in c e  he remains s i l e n t ,  
h i s  s o lu t i o n  i s  n o t  a p a r t  o f  th e  group d e c i s io n .  T h e re fo re ,  encourage 
i n p u t  by a l l  members o f  the  group.
The t h i r d  reason  i s  t h a t  groups u s u a l l y  r e j e c t  id e a s  t h a t  are  
unusual o r  d i f f e r e n t .  In many i n s t a n c e s ,  the  group does n o t  take  time 
to d i scu ss  th ese  unusual i d e a s .  Of c o u r s e ,  t h i s  o f te n  leads  to  inade­
quate  d e c i s io n s .
F i n a l l y ,  groups make inadequa te  d e c i s io n s  because some group 
members may become f r u s t r a t e d  o r  anx ious ,  and r e s o r t  to  i r r a t i o n a l  d e c i ­
s ion  making te c h n iq u e s .  For example,  coin f l i p p i n g  may be used to  a r ­
r i v e  a t  a quick d e c i s io n .  However, t h e s e  d e c i s io n s  u s u a l ly  a r e  inade­
q ua te .
The fo l lo w in g  f iv e  f u l e s  w i l l  c o n t r i b u t e  t o  th e  most adequate  
d e c i s io n s  and should be cons ide red  by a l l  groups who a re  i n s t r u c t e d  in  
the  group p rocess ;
(1)  Employ democra t ic  o r  " p a r t i c i p a t i v e "  l e a d e r s h i p  w h i le  work­
ing  in  groups.
(2) Use f l e x i b l e  p a t t e r n s  o f  communication in  o r d e r  to  in c r e a s e  
i n t e r a c t i o n  among group members.
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(3)  Use a c o o p e ra t iv e  p rob lem -so lv ing  approach in  d i s c u s s io n s  
r a t h e r  than a c o m p e t i t iv e  win-1ose  approach.
(4) Deal open ly  and cand id ly  w i th  one a n o th e r  and encourage 
o th e r s  in  your  group to do l ik e w ise .
(5) Share r e s p o n s i b i l i t i e s  r a t h e r  than having a p o r t io n  o f  th e  
members t ak e  a l l  r e s p o n s i b i l i t i e s .
In o r d e r  to emphasize t h e s e ,  I would l i k e  to  r e p e a t  them ( r e p e a t ) .
Groups t h a t  a r e  i n s t r u c t e d  in  t h e  d ec i s io n  making process  perform
c o n s i s t e n t l y  more e f f e c t i v e l y  than groups t h a t  a r e  u n in s t r u c t e d .  I n s t r u c ­
t i o n s  he lp  groups to  u t i l i z e  the  a v a i l a b l e  re so u rce s  as  well  as t h e i r  own 
c r e a t i v i t y  to  fo rm ula te  e f f e c t i v e  d e c i s io n s .
In c o n t r a s t ,  t h e  d e c i s io n  o f  u n i n s t r u c t e d  groups a re  f r e q u e n t ly  
inadequa te .  Both th e  c r e a t i v i t y  and r e so u rces  o f  t h e s e  groups '  members 
a re  underused.  This  problem i s  compounded when u n in s t r u c t e d  groups a re  
working on a o n e - t im e -o n ly  b a s i s .  U n in s t ru c te d  groups f r e q u e n t ly  value 
expedience as  a p r e c o n d i t io n  to  d e c i s io n s .  They tend  to  work r a p id ly  
in  o rd e r  to reach  a d ec i s io n  and d i s c h a rg e  t h e i r  r e s p o n s i b i l i t y .  For 
example, a group member might  say  " i f  no one e l s e  can th ink  o f  any th ing  
bu t  s t r a w b e r ry  i c i n g  f o r  the cake ,  l e t ' s  go ahead and o r d e r  i t  because 
t h e r e  a r e  hundreds o f  more i c i n g s ,  b u t  we have got to  g e t  the  cake 
f i n i s h e d . "
Groups t h a t  a r e  u n i n s t r u c t e d  in  d e c i s io n  making seem to  handle  
c o n f l i c t  and h o s t i l i t y  by ave rag in g  o r  by m a jo r i t y  d e c i s io n .  The groups 
r egard  compromise a s  an e f f e c t i v e  d ec i s io n  making techn ique .  The fo l lo w ­
ing i s  an example o f  compromise to  avoid h o s t i l i t y  and c o n f l i c t :  "O.K.,
Tom and Mary i n s i s t  on adding charcoa l  to  ou r  wood f i r e ,  bu t  B i l l  does 
n o t  th in k  t h a t  charcoa l  w i l l  no t  he lp  the f i r e .  I th in k  i t s  obvious —
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two to  one — l e t ' s  add c h a r c o a l . "
Now c o n s id e r  some o f  the  major f a c t o r s  t h a t  a r e  c h a r a c t e r i s t i c  
o f  groups t h a t  a r e  i n s t r u c t e d  in  th e  d e c i s io n  making p rocess .
F i r s t ,  groups  t h a t  a r e  i n s t r u c t e d  in  d e c i s io n  making a c t i v e l y  e n ­
courage ,  pu t  up w i th ,  and handle c o n f l i c t  and disagreement .  The members 
f ee l  t h a t  c o n f l i c t  and d isagreem ent  a re  p o s i t i v e  and he lp  to  produce 
b e t t e r  group d e c i s io n s .  A group member might  say ,  "I  am t o t a l l y  in d i s ­
agreement with going on s t r i k e  when we cou ld  ask f o r  a r b i t r a t i o n .  As a 
c o n s e r v a t iv e ,  I f e e l  t h a t  s t r i k e s  a r e  un-American. However, the  r e s t  
o f  th e  group has  e x p la in e d  how many times b a rg a in in g  was unsuccess fu l .  
T h e re fo re ,  i t  i s  obvious  to  me t h a t  the group has had more exper ience  
than I and I ' l l  consen t  to  a s t r i k e .
Second, groups t h a t  a re  i n s t r u c t e d  use words l i k e  g iv ing  (pause ) ,  
seek ing  (p a u s e ) ,  a c c e p t in g  ( p a u se ) ,  c h a l l e n g in g  (pause)  and ask ing  
(pause ) .  For example, group o b s e rv e r s  n o t i c e d  group members were con­
s t a n t l y  seek ing  in fo rm a t io n ,  a c c e p t in g  i d e a s ,  and g iv ing  in fo rm at ion .  
Dialogues l i k e  the  fo l low ing  were heard :  "Cindy can you t e l l  me a l i t t l e
more about  y o u r  sugges t ion  to  use c o l l e g e  s tu d e n t s  i n s t e a d  o f  high school 
s e n io r s ? "  OR "Jim, I never  accep ted  the f a c t  t h a t  a s tu d e n t  with f a l l i n g  
grades  in  th re e  o r  f o u r  s u b je c t s  could  be o f  any value to  an academic 
school program, bu t  a f t e r  t h i s  d i s c u s s io n ,  I can see  t h a t  I have changed 
my o p in io n .  I f e e l  t h a t  I have gained someth ing ."  OR " I f  i t  sounds 
l i k e  Mary i s  f r u s t r a t e d ,  I 'm a b s o l u t e l y  f u r i o u s .  I went to  a t e a c h e r  
y e s te rd a y  to  g e t  some in fo rm a t io n ,  and she s a i d  t h a t  she did no t  have to  
t a l k  to me."
At t h i s  p o i n t ,  I would l i k e  to d i s t r i b u t e  a two page handout
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e n t i t l e d  EFFECTIVE GROUP DECISION MAKING A GROUP DECISION MAKING MODEL. 
P lease  look a t  th e  f i r s t  page on ly  (pause -  d i s t r i b u t i o n  o f  m a t e r i a l ) .
Bes ide Roman Numeral I ,  you w i l l  see two p o s i t i v e  group i n t e r ­
a c t io n  schemes and one n eg a t iv e  scheme. Task O rien ted  Behavior and 
Problem Solv ing  r e f e r  to  p o s i t i v e  n e u t r a l  a c t i o n s  (pause ) .  These urge 
groups to  d e a l 'w i t h  c o n te n t  and to s t a y  on t a sk .  The r e s u l t s  o f  t h i s  
type o f  group i n t e r a c t i o n ,  as  seen on th e  r i g h t ,  a r e  ad ap t iv e  s ta t e m e n t s  
and responses  by group members. These a d a p t iv e  s ta te m e n ts  and responses  
a i d  the group to  make more adequate  group d e c i s io n s .  For example,  "Joe 
r e a l l y  does have a g r e a t  idea  t h e r e .  I hope t h a t  we can fo l low  through 
on i t . "  OR " I 'm  confused ,  I wonder i f  anyone e l s e  i s  confused.  Could 
you s t a t e  t h a t  in  an o th e r  way?"
The t h r e e  i n d i r e c t  group a c t io n  s t a t e m e n t s ,  as  you can see  in 
th e  middle l e f t ,  a r e  em pathe t ic  s ta tem en ts  o f  group members; t h a t  i s ,  
p r a i s e ,  a t t e n t i o n ,  and humor as well  a s  c l a r i f y i n g  s ta te m e n ts  (p a u se ) .  
The c l a r i f y i n g  s ta tem en t  may be one o f  t h e  most useful  to o l s  t h a t  t h e  
group has  f o r  e f f e c t i v e  problem so lv in g  (p au se ) .  A c l a r i f y i n g  s ta tem en t  
promotes i n t e r a c t i o n  by us ing  open-ended q u e s t i o n s ,  provided d i r e c t i o n s ,  
and en ab le s  group members to  express  o p in io n s ,  v a lu e s ,  and f e e l i n g s .  
These s ta tem en ts  a r e  a d ap t iv e  and r e s u l t  in  responses  which produce ade­
quate  d e c i s io n  making. Some examples: "Our t a sk  today concerns  the
i d e n t i f i c a t i o n  o f  t h e  most v a lu ab le  i tems t h a t  a s t r o n a u t s  need on a moon 
t r i p ?  What do you th in k  t h a t  an a s t r o n a u t  might need? Have you had 
c o n t a c t  w ith  an a s t ro n a u t? "  OR "Joe s a id  to be t h e r e  on time was im­
p o r t a n t .  Jane says to  d r e s s  a p p r o p r i a t e  t o  the  occas ion .  Can we th in k  
o f  o t h e r  ways to  appear  competent  i n  g e t t i n g  h i r e d  f o r  a good job?"
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Now look a t  the  l a s t  s e c t io n  o f  Roman Numeral I (p a u se ) .  I t  i s  
these  d i r e c t  a c t i o n  s ta tem ents  which decrease  group e f f e c t i v e n e s s .  The 
j u s t i f i c a t i o n  o f  a member's a u t h o r i t y  i s  o f t e n  shown by d e fen s iv e  o r  o f ­
f e n s iv e  s ta te m e n ts  which one member uses to con t ro l  o r  manipula te  th e  
group. For example, " t h a t  c e r t a i n l y  i s  n o t  what I have eve r  advoca ted ."  
Usually  the denia l  o f  a member's id eas  i s  a p e r s o n a l ,  d i r e c t  put-down 
r e s u l t i n g  in  a lack  o f  group p r o d u c t i v i t y .  I f  a member s a y s ,  "your 
s ta tem en ts  m ys t i fy  me. How can someone be so knowledgeable about  p o l i ­
t i c s  and say  those  t h in g s ! "  F i n a l l y ,  i r r e l e v a n t  s ta tem en ts  and q u e s t io n s  
only  he lp  to confuse  t h e  d e c i s io n  making t a sk .  For example, " i t  c e r t a i n ­
ly  c a n ' t  be to our  b e n e f i t  t o  have a s t u p i d  s ta te m e n t  l i k e  t h a t  being 
made."
Now look a t  Roman Numeral I I .  On the  l e f t  column a re  some nouns 
which d esc r ib e  p o s i t i v e  group member Task Roles such as  " O r i e n t e r ,  In ­
formation Seeker ,  Informer ,  C l a r i f i e r ,  Summarizer" (pause ) .  Members' 
r o l e s  he re  a r e  r e l a t e d  to th e  t a sk  which t h e  group i s  decid ing  to under­
take o r  has undertaken.  The purpose o f  th e se  r o le s  i s  to  c o o rd in a te  
group e f f e c t i v e n e s s  in t h e  s o lu t i o n  o f  a problem.
In the  c e n t e r  column a r e  the Maintenance Roles (pause ) .  These 
r o l e s  a r e  o r i e n t e d  tov/ard the fu n c t io n  o f  th e  group as a whole. They 
a r e  designed to a l t e r  o r  to m ain ta in  t h e  g ro u p 's  way o f  working. They 
a r e  "Harmonizer,  Compromiser, Encourager ,  Consensus T e s t e r . "  As i n d i ­
c a t e d ,  th e se  can be p o s i t i v e  o r  n e g a t iv e  depending upon how they a r e  
d i sp la y e d  in  a group s i t u a t i o n .  As a group member, you should be aware 
o f  th e se  maintenance r o l e s  as  p o s s ib ly  h e lp fu l  o r  harmful .
On th e  r i g h t ,  th e  s e l f - o r i e n t e d  r o l e s  do n o t  improve the
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performance o f  a problem so lv in g  group (pause ) .  These a r e  "Aggresser ,  
Blocker ,  Recognit ion Seeker ,  and the Avoidance Behavior Role ."  These 
r o l e s  a re  d i r e c t e d  toward the  s a t i s f a c t i o n  o f  th e  member's i n d iv id u a l  
needs .  T h e i r  purpose i s  some in d iv id u a l  goal which o f te n  i s  no t  r e l e ­
vant to  the  group t a sk  o r  to  the  e f f e c t i v e  fu n c t io n in g  o f  th e  group. 
S e l f - o r i e n t e d  ro le s  d e t r a c t  from the  e f f e c t i v e n e s s  o f  the group.
Roman Numeral I I I  d i sc u s s e s  some o f  the  key c o n d i t io n s  as  c r i ­
t e r i a  f o r  e f f e c t i v e  group d e c i s io n s  (Read I I I  t o  t h e  group.)
I would l i k e  to  share  w ith  you two more id eas  on e f f e c t i v e  
group d e c i s io n  making before  we proceed to  our  group problem s o lv in g  
t a s k .  These a re  found on Page Two o f  y ou r  handout.  "Group d ec i s io n  mak­
ing i n s t r u c t i o n s . "  (Read "On t h e  17 th .  . . .  to  t h i s  i n s t r u m e n t . " )
Mr. F r a n k l i n ' s  s ta te m en t  he lps  us to understand our goal t o ­
day: adequate  d ec i s io n  making, g e t t i n g  s u p e r i o r  group d e c i s io n s .
As your  handout c o n t in u e s ,  "Be concerned with the  fo l low ing  
he lp fu l  guide f o r  s u p e r io r  group d e c i s i o n s . "  Remember, the  goal f o r  
the problem s o lv in g  t a s k  on which you w i l l  be working i s  t o  a r r i v e  a t  
t h e  most adequate  group d e c i s io n .
(Read No. I)  Remember to  c o n s id e r  s e r i o u s ly  the  r e a c t i o n s  o f  
your group.
(Read No. I I )  The key here  i s  to  be f l e x i b l e  and open-minded.
(Read No. I l l )  In o t h e r  words,  t r y  to  encourage a l l  members 
of  t h e  group to  express  t h e i r  id eas .
(Read Nos. IV and V) Now b e fo re  you work on the t a s k ,  I f e e l  
t h a t  Roman Numeral VI w i l l  occur :  (Read No. VI).
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EFFECTIVE GROUP DECISION MAKING 
A GROUP DECISION MAKING MODEL: 
COUNSELING AND SPECIAL EDUCATION
I. The fo l lowing i n t e r a c t i o n a l  group scheme can be used to  measure 
p o s i t i v e  (+) as well  as n eg a t iv e  ( - )  group d e c i s io n  making:
co
TASK ORIENTED BEHAVIOR 
i n t e r a c t i o n  with 





s ta y in g  on task
PROBLEM SOLVING 
l e c t u r e
in fo rm at ion  im par t ing  
d e a l in g  with  c o n ten t
ADAPTIVE STATEMENTS OR RESPONSES 
( s ta te m en ts  by group members 
which promote i n t e r a c t i o n  by 
d e a l in g  r e l e v a n t l y  with  f e e l ­










f e e l i n g  
exper iences  o f
s e l f - d i s c l o s u r e  members
PRAISE, ATTENTION, HUMOR ----------
encouraging phrases  o f
a t t e n d in g  responses  members
+
CLARIFYING STATEMENTS 







( - ) + »o
2!
JUSTIFICATION OF MEMBER'S AUTHORITY. IRRELEVANT+MALADAPTIVE
+ +CON FUSING
< DENIAL OF MEMBER'S IDEAS ----------------------► |  |  J
IRRELEVANT STATEMENTS/QUESTIONS STATEMENTS & RESPONSES
V
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I I .  In o r d e r  to  b e t t e r  unders tand  the purpose o f  c o o r d in a t in g  group 
e f f e c t s  f o r  e f f e c t i v e  problem s o lv in g ,  var ious  group member r o l e s  
a r e  l i s t e d :
TASK ROLES MAINTENANCE ROLES
(+)  ( + ) ( - )
O r i e n t e r  Harmonizer
Information Seeker  Compromiser 
Informer Encourager
C l a r i f i e r  Consensus T e s t e r
Summarizer
I I I .  Some o f  the  key c o n d i t io n s  as c r i t e r i a  f o r  e f f e c t i v e  group d e c i ­
s io n s  a re
p r e s e n t a t i o n  o f  s e l f  -  the  group member has the  chance to  
revea l  th e  ways in  which he sees  and does th in g s
feedback - from a member's i n p u t ,  c l e a r  and a c c u r a te  f e e d ­
back comes from o t h e r  members
s u p p o r t iv e  atmosphere -  an atmosphere o f  t r u s t  and nonde­
fe n s iv e n e s s  i s  n e c e s sa ry  f o r  group members to  be w i l l i n g  






Recognition Seeker  
Avoidance Behavior
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GROUP DECISION MAKING 
INSTRUCTIONS
On th e  17th September, 1787, Ben F ran k l in  addressed  the C o n s t i t u t i o n a l
Convention concern ing  group d ec i s io n  making. He s t a t e d ,
"Mr. P r e s i d e n t ,  I confess  t h e r e  a r e  s e v e ra l  p a r t s  o f  
t h i s  C o n s t i t u t io n  which I do n o t  a t  p r e s e n t  approve, 
bu t  I am n o t  sure  t h a t  I s h a l l  never  approve o f  them:
For having l i v e d  lo n g ,  I have exper ienced  many i n ­
s ta n c e s  o f  being o b l ig e d  by b e t t e r  information to 
change op in ions  even on im por tan t  s u b j e c t s .  I t  i s  
■ t h e r e f o r e  t h a t  t h e  o l d e r  I grow, t h e  more a p t  I am
to doubt  my own judgment ,  and to  pay more r e s p e c t  to
the judgments o f  o t h e r s .  . . .  I cannot help  e x p re s s ­
ing a wish t h a t  every  member o f  th e  Convention who 
may s t i l l  have o b j e c t i o n s  to  i t ,  would with me, 
doubt a l i t t l e  o f  h i s  own i n f a l l i b i l i t y  and pu t  h i s  
name to  t h i s  in s t r u m e n t . "
Di r e c t i  ons:
ADEQUATE DECISION MAKING: g e t t i n g  s u p e r io r  group d ec i s io n s !  ! !
Be concerned  w i th  t h e  fo l lo w in g  h e lp fu l  guide f o r  s u p e r io r  group d e c i ­
s io n s :
I.  AVOID argu ing  to  win a t  your  own in d iv id u a l  judgments.  Use LOGIC
to  a t t a i n  th e  b e s t  c o l l e c t i v e  judgment o f  the  group as  a whole.
I I .  C o n f l i c t  about i d e a s ,  s o lu t i o n s  and p r e d i c t i o n s  should  be viewed
as  h e lp fu l  f o r  ac h ie v in g  consensus .  Do NOT change your  mind to 
simply avoid c o n f l i c t .  Work toward FLEXIBILITY! ! !
I I I .  Consider  and l i s t e n  to  a l l  p o i n t s  o f  view. The g r e a t e r  the in p u t
o f  a l l  group members, t h e  more abundant  re sou rces  w i l l  be a v a i l ­
a b l e  t o  the  group.
IV. AVOID " c o n f l i c t  reducing" techn iques  such as ave rag ing ,  t r a d i n g ,
m a jo r i t y  v o t e ,  b a r g a in in g ,  t o s s i n g  a co in .  Do NOT "smooth over" 
p rem atu re ly  " c o n f l i c t  reducing"  s i t u a t i o n s .  View d i f f e r e n c e s  o f  
op in ion  as h e l p f u l .
V. Be on the  guard i f  i n i t i a l  greement seems to  occur  too r a p i d l y .
More a c c u ra te  group d e c i s io n s  flow from a fus ion  o f  in fo rm a t io n ,  
l o g i c ,  and emotion.
VI. Think POSITIVELY, POSITIVELY, POSITIVELY! ! ! Support and b e l i e v e  
the  no t ion  t h a t  YOUR group can excel a t  group problem so lv in g .
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VITA
P e t e r  J .  Wheaton was born in  Mineola, New York. Following 
gradua t ion  from high school in  H ew le t t ,  New York, he completed h i s  un­
de rg radua te  degree a t  t h e  S t a t e  U n iv e r s i ty  o f  New York a t  Albany and 
then h i s  Master  o f  Arts  degree in  Modem Languages. He a l s o  a t t e n d e d  
a N.D.E.A. I n s t i t u t e  a t  Hamilton College.
His g radua te  work in  t h e  f i e l d  o f  counse lo r  educa t ion  began 
a t  F lo r id a  A t l a n t i c  U n iv e r s i ty .  He r e ce iv ed  h i s  M.Ed. and Ed.S in 
Counselor  Education a t  F lo r id a  A t l a n t i c  U n iv e r s i ty .
His p r o fe s s io n a l  teach ing  exper ience  has inc lu d ed  f iv e  years  
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